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School districts receive funding from different sources: state funds under the Local Control Funding
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of
funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based
on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2024-25 School Year

Projected Revenue by Fund Source
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This chart shows the total general purpose revenue California Virtual Academy at Sonoma expects to
receive in the coming year from all sources.



The text description for the above chart is as follows: The total revenue projected for California Virtual
Academy at Sonoma is $14,764,316, of which $12,494,046 is Local Control Funding Formula (LCFF),
$1,433,524 is other state funds, $56,294 is local funds, and $780,452 is federal funds. Of the
$12,494,046 in LCFF Funds, $1,419,900 is generated based on the enroliment of high needs students
(foster youth, English learner, and low-income students).



LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and
Accountability Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 16,000,000
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This chart provides a quick summary of how much California Virtual Academy at Sonoma plans to spend
for 2024-25. 1t shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: California Virtual Academy at Sonoma plans to spend
$14,764,316 for the 2024-25 school year. Of that amount, $1,898,404 is tied to actions/services in the
LCAP and $12,865,912 is not included in the LCAP. The budgeted expenditures that are not included in
the LCAP will be used for the following:

General funded instruction and instruction-related materials and services, certificated staff salaries and
benefits, classified staff salaries and benefits, teaching supplies and materials, and general administrative
support and facilities.

Increased or Improved Services for High Needs Students in the LCAP for the 2024-25
School Year

In 2024-25, California Virtual Academy at Sonoma is projecting it will receive $1,419,900 based on the
enrollment of foster youth, English learner, and low-income students. California Virtual Academy at
Sonoma must describe how it intends to increase or improve services for high needs students in the
LCAP. California Virtual Academy at Sonoma plans to spend $1,233,940 towards meeting this
requirement, as described in the LCAP.

The School continues to reach out to its educational partners, assess student needs, and continues to
engage its stakeholders to identify additional programs and areas that will benefit its high needs students



LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2023-24

Prior Year Expenditures: Increased or Improved Services for High
Needs Students

O Total Budgeted Expenditures for

High Needs Students in the $571,685
LCAP

0 Actual Expenditures for High
Needs Students in LCAP $595,338
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This chart compares what California Virtual Academy at Sonoma budgeted last year in the LCAP for
actions and services that contribute to increasing or improving services for high needs students with what
California Virtual Academy at Sonoma estimates it has spent on actions and services that contribute to
increasing or improving services for high needs students in the current year.

The text description of the above chart is as follows: In 2023-24, California Virtual Academy at Sonoma's
LCAP budgeted $571685 for planned actions to increase or improve services for high needs students.

California Virtual Academy at Sonoma actually spent $595,338 for actions to increase or improve services
for high needs students in 2023-24.
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2023-24 Local Control and Accountability Plan Annual Update

The instructions for completing the 2023-24 Local Control and Accountability Plan (LCAP) Annual Update follow the template.

Local Educational Agency (LEA) Name

Contact Name and Title

Email and Phone

California Virtual Academy at Sonoma

Krista Mount
Director of Categorical Programs

kmount@caliva.org
805-581-0202
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Goals and Actions

Goal
Goal #

Description

1 Increase student achievement and proficiency across all metrics for all sub-groups of pupils, including unduplicated pupils

and those with disabilities.

Measuring and Reporting Results

Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 2023-24
CAASPP 2019 2021 2022 2023 Increase 10%
Smarter Balanced ELA 38.3% ELA 50.3% ELA 50.5% ELA 39.2%

Summative Increased 19.6% Increased 0.2% Decreased 11.3%

Assessments (SBAC)
ELA & Math

Meet or Exceeded
Standard

Grade 3-8, 11

Source: Dataquest

Math 16.6%

Student with
Disabilities 30.6%
African American
32.2%
Socioeconomically
Disadvantaged 43.3%
Hispanic 44.7%
White 53.2%

Math 33.1%
Increased 16.5%

Student with
Disabilities 16.4%
African American
12.1%
Socioeconomically
Disadvantaged 26.9%
Hispanic 24%

White 36.8%

Student with
Disabilities 24.5%
Socioeconomically
Disadvantaged 42.0%
African American
26.0%

Hispanic 46.2%
White 56.1%

Math 28.5%
Decreased 4.6%

Student with
Disabilities 11.3%
Socioeconomically
Disadvantaged 20.4%
African American
7.7%

Hispanic 20.6%
White 36.4%

English Learners
7.40%

Student with
Disabilities 12.3%
Socioeconomically
Disadvantaged 34.7%
African American
23.9%

Hispanic 31.4%
White 45.9%

Math 26.7%
Decreased 1.9%

English Learners
11.1%

Student with
Disabilities 9.1%
Socioeconomically
Disadvantaged 20.9%
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
202324

African American
13.8%

Hispanic 20.9%
White 34.0%

English Learner
Progress

(% of English Learner
who made progress

N/A

EL Proficient on the
ELPAC

N/A

EL Proficient on the
ELPAC

2022

31.3% of English
Learner made
progress toward

2023

55.0% of English
Learner made
progress toward

Decrease the gap
between EL
achievement and all
students

(no change)
White - 15%
(increased 10.8%)

Disabilities 0.0%
Socioeconomically
Disadvantaged 12.3%

toward English Level 4 (Well Level 4 (Well English Proficiency English Proficiency
Proficiency measured | Developed) Developed) measured by ELPAC 'measured by ELPAC
by ELPAC) 35.7% 26.7% Increased 23.8%

EL Proficient on the
Source: Dashboard ELPAC EL Proficient on the

Level 4 (Well ELPAC

Developed) Level 4 (Well

15.6% Developed)

Decreased 11.1% 17.9%

Increased 2.3%

EL Reclassification 35.3% 35.3% data not available yet |data not available yet |50%
Rate
Source: Dataquest
College/Career 2020 N/A N/A 2023 25%
Readiness 13% 13.7%
(% Prepared) Increased 5.8% Maintained
Source: Dashboard African America - 0% Student with
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
202324

Socioeconomically
Disadvantaged - 9.6%
(maintained)

African American
6.3%
Hispanic 15.8%

Source: Internal Data

English Learners
5.9%

Student with
Disabilities 25.0%
Hispanic 25.2%
Socioeconomically
Disadvantaged 26.0%
White 26.1%

African American
27.7%

100%

African American 83.3
%

Student with
Disabilities 100%
Socioeconomically
Disadvantaged 70.3%
Hispanic 84.6%

White 66.7%

Decreased 5.3%

English Learners
83.3%

Student with
Disabilities 53.8%
Socioeconomically
Disadvantaged 69.4%
African American

47 1%

Decreased 19.2%
English Learners
16.7%

Student with
Disabilities 6.3%
Socioeconomically
Disadvantaged 46.6%
African American
42.1%

Hispanic 39.4%

Hispanic - 4.5% (no White 9.7%
data from prior year)
Students with
Disabilities - 0%
(decreased 6.3%)
Completed a-g NA 2021 2022 2023 Increase by 10%
Requirements 21.7% 19.6% 15.2%
Decreased 2.1% Decreased 4.4%
Source: Dashboard English Learners N/A
Student with English Learners N/A | Student with
Disabilities 22.2% Student with Disabilities 0.0%
Socioeconomically Disabilities 14.3% Socioeconomically
Disadvantaged 20.5% | Socioeconomically Disadvantaged 11.9%
African American Disadvantaged 19.0% | African American
16.7% African American N/A | 12.5%
Hispanic 10.5% Hispanic 11.8% Hispanic 15.4%
White 29.6% White 23.5% White 15.6%
% of Students Reading Reading Reading Reading Increase by 10%
at/above grade level |Grades 1 & 2 Grades 1 &2 76% |Grades1 &2 Grades 1 & 2
on Star360 29.1% English Learners 70.7% 51.5%
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
202324

Math

Grade 2 53.3%
English Learners
0.0%

Student with
Disabilities 25.0%
African American
33.3%

White 44.4%
Hispanic 55.6%
Socioeconomically
Disadvantaged 68.8%

Math

Grade2 73.6%
English Learners 0%
African American
81.8%

Student with
Disabilities 100%
Socioeconomically
Disadvantaged 68.2%
Hispanic 58.3%
White 76.5%

Hispanic 75.9%
White 72.0%

Math

Grade 2

70.0%
Decreased 3.6%

English Learners
75.0%

Student with
Disabilities 50.0%
Socioeconomically
Disadvantaged 65.4%
African American
55.6%

Hispanic 60.0%
White 72.7%

White 45.9%

Math

Grade 2

40.0%
Decreased 30%

English Learners
33.3%

Student with
Disabilities 12.5%
Socioeconomically
Disadvantaged 36.7%
African American
33.3%

Hispanic 23.1%
White 40.9%

California Science
Test (CAST)

Grades 5,8,HS

Met or Exceeded
Standard

Source: Dataquest

2021
27.6%

African American
10.8%

Student with
Disabilities 10.5%
Socioeconomically
Disadvantaged 22.6%
Hispanic 23%

White 34.2%

N/A
2021 was the first
year for the CAST

2022
29.5%
Increased 1.9%

English Learners
2.6%

Student with
Disabilities 8.4%
Socioeconomically
Disadvantaged 18.5%
African American
13.7%

Hispanic 18.3%
White 44.3%

2023
26.3%
Decreased 3.3%

English Learners N/A
Student with
Disabilities 13.3%
Socioeconomically
Disadvantaged 19.9%
African American
10.6%

Hispanic 20.3%
White 33.8%

30%
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Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

There has been a tremendous amount of work to ensure the implementation of these services to increase student achievement and
proficiency across all metrics for all sub-groups of pupils, including unduplicated pupils and those with disabilities (Goal 1). All actions were
implemented as planned for Goal 1, and the following outlines how the school has addressed the implementation of this goal through each
action.

Professional Development (Action 1): The school has remained committed to becoming a Professional Learning Community (PLC) model
school and providing all staff with opportunities for professional development in the PLC evidence-based best practices for improved student
outcomes. The leadership team has continued coaching with an expert consultant in leading a PLC by creating high-performing teams at all
staff levels and monitoring growth and progress through the intentional collection of evidence and artifacts. Ongoing professional
development is provided for all staff members on topics under the umbrella of the school’s Multi-Tiered System of Supports (MTSS),
including tier 1 best practices, tier 2 supplemental intervention, tier 3 intensive intervention, data-based decision-making based on Response
to Intervention (Rtl) research, and progress monitoring through assessments of learning - all addressing the needs of the whole child:
academic, behavioral, and social-emotional needs necessary for academic success. At the high school level specifically, Math teachers have
continued their participation in coaching to implement the mathematical practice standards, and all high school staff continue to be trained on
A-G requirements and how they apply to course development.

English Language Development (ELD) Specialists and ELD Administrators have participated in CA English Learner (EL) Roadmap
professional development, focusing on translating state EL policy into practice through the lens of a classroom teacher and providing tools for
educators to reflect on classroom practices. They have also attended training from the ELD curriculum provider, focused on the design and
implementation of ELD standards-based, powerful learning opportunities for ELs.

The COMPASS staff have engaged in continuous learning opportunities to ensure that interactions with students and families are inclusive
and culturally responsive, using evidence-based practices to better meet the needs of students, both long-term and short-term.

Special Education (SPED) staff have focused their professional development on strengthening connections between staff and families, cross-
department collaboration between general education and SPED staff regarding shared students and Guaranteed and Viable Curriculum
(GVC) standards for all, maintaining compliance with state and federal law to meet the needs of students in special education, and using data
to design, deliver, and assess the instruction to meet the needs of diverse learners.

Assessments (Action 2): The school is committed to two critical assessment processes within its Multi-Tiered System of Supports (MTSS):
Universal Screening and Progress Monitoring. The Star 360 assessments allow the school to effectively and efficiently screen and monitor
the progress of students in kindergarten through twelfth grade. As a Universal Screener, Star 360 is the tool used to identify students who
may be at risk for poor outcomes and need additional academic interventions/supports immediately and intensively. In addition, Star 360 is a
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valid and reliable progress monitoring tool to assess performance, quantify improvement or responsiveness to intervention and instruction,
and evaluate the effectiveness of the instruction, interventions, and supports currently in place.

Academic Administrators (Action 3): The school's Academic Administrators have played critical roles in aligning our school priorities to all
decisions and actions made across departments. The role of the Academic Administrators has focused on ensuring all students have
ongoing enduring connections with a familiar staff member, securing class coverage is in place to continue tier 1 instruction despite any
staffing circumstances, assessing the effectiveness of tier 1 and tier 2 instruction through the classroom visits process for all teachers,
building an effective and sustainable tier 3 intervention program, integrating social-emotional learning into tier 1 instruction, and monitoring
the program’s overall success through the use of data to adjust actions and supports as needed.

English Learner Support (Action 4): The English Language Development (ELD) Department continues to complete a thorough review of
enrollment documentation, summative assessment data, and previous records to determine language proficiency strengths and areas of
need on an ongoing basis. The ELD Department uses the information gathered during this review process to determine appropriate student
placement, program services, and essential ELD standards for instruction at each language proficiency level and tier of language instruction.
The ELD Department has implemented a California ELD standards-based Designated ELD curriculum, Launch and Link to Literacy
(published by DataWorks Educational Research). Long-Term English Learners (LTELs) and At-Risk Long-Term English Learners receive
extra language instruction and support, in addition to their regularly scheduled, required designated ELD sessions. Any English learner
students in grades 3-12 who score at the Novice Level / Level 1 on the Initial or Summative English Language Proficiency Assessment for
California and have lived in the United States for less than 12 months receives additional Newcomer support.

Instructional Coaches (Action 6): The Instructional Coaches at the school have continued to provide individualized coaching, conferencing,
resources, and professional development to all teachers. This work has contributed to the school’s decrease in chronic absenteeism for
students and an increase in the teacher retention rate.

Summer School (Action 7): Two programs have been offered to elementary students during the summer to extend their academic and social-
emotional learning: Camp CAVA is open to all current students in grades K-4 who are identified as Tier 2 or Tier 3 in reading or Math based
on our middle-of-the-year assessments, and Jumpstart! is open to new students in grades TK-5 for early access to the introductory sessions
and learning courses. The middle school’s Summer Bridge Program is targeted to rising 6th, 7th, and 8th grade students to prepare students
for the next grade level by addressing necessary foundational skills and frontloading upcoming Math and ELA standards instruction. High
school students have continued to have summer opportunities to learn during the summer through Credit recovery courses for credit
deficiency, as well as standard courses in science, history, health, fine arts, math, English, and CTE pathways to allow for the acceleration of
students’ path to high school graduation or the repetition of courses to recover A-G requirements.

Career and Technical Education (Action 8): The school’s Career and Technical Education (CTE) program has expanded and continued to
develop, focusing on the importance of career readiness education and the amazing opportunities it can provide for youth in high-demand,
high-growth job fields. CTE at the high school level now offers students opportunities in six different industry sectors with a variety of CTE
pathways to choose from. Careers and CTE course options have been expanded to Middle School. 6th, 7th, and 8th grade students now
have an elective option to enroll in a career exploration course. For those 7th and 8th graders who have already completed the careers
exploration course, they now have the opportunity to enroll in high school IT, Business, and Arts, Media, and Entertainment courses for high
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school credit. High school students can meet with career coaches to get information and support on creating résumés, networking,
interviewing, college preparation, internships, and more. In collaboration with the CAVA School Counselors and Work-Based Learning
Specialist, the career coaches support live, interactive workshops to better prepare students for their futures; these free virtual sessions are a
resource for students that support career and college readiness. Over 70 events have been hosted for students in SY23-24, to include
multiple College Fairs, a Skilled Trades Fair, a Military Career Fair, and numerous industry guest speakers from a variety of careers. The
school’s CTE students can enroll in career clubs, also called career technical service organizations (CTSOs). CTSOs allow students with
similar career interests to connect, practice professional skills, work on service projects, take field trips, and compete against other local,
state, and national schools.

Instructional Support (Action 9): The K12 elementary curriculum focuses on developing fundamental skills and teaching the key knowledge
building blocks that each student needs to master the major subject areas, meet state standards, and complete more advanced coursework.
Students work asynchronously in the Online School, taking courses in the core subjects of English Language Arts, Mathematics, Science,
History, and Art. In addition to the online school, students attend required synchronous instruction sessions.

The schoolwide team has collaboratively determined the Guaranteed and Viable Curriculum (GVC), or essential/priority Common Core State
Standards, that all students will master before leaving their current grade level. Professional Learning Teams (PLTs) are created to include
General Education, Special Education, and English Language Development teachers/specialists who collectively create a Learning
Progression for each GVC standard. The PLTs then collaborate on effective Tier 1 best practices for instruction of the GVC standards.
Synchronous instructional blocks in the master schedule are dedicated to the explicit instruction of the GVC standards. The PLTs administer
common formative and summative assessments to evaluate the effectiveness of the Tier 1 instruction and practices and determine which
students need Tier 2 intervention and extension on each essential/priority standards.

Instructional Leads across the grade levels have been critical in the continued training and support of teacher teams, facilitation of data-
driven collaboration and decision-making, ensuring that tier 1 content area instruction utilized evidence-based best practices for improved
student outcomes, and the development and coordination of appropriate tier 2 and tier 3 interventions and supports to meet students’ diverse
learning needs.

The tier 3 programs utilized for closing the learning gaps in Reading and Math have yielded student growth for students engaging in the tier 3
intervention curriculum. These tier 3 interventions include Lalilo (Reading for grades K-2), Mindplay (Reading for grades 3-5), Freckle (Math
for grades K-8 and Reading for Middle School).

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

N/A
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An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

The ELA CAASPP overall results declined slightly (4.9 points) and is the same as the state average, 13.6 points below standard. The student
group of socioeconomically disadvantaged maintained, 29 points below standard and is above the state average 42.6 points below standard
in ELA. In math, socioeconomically disadvantaged also maintained. All students are 1 point lower the state average.

The growth is attributed to several actions identified in the LCAP, including the use of a universal screener to identify learning gaps (Action
2), the continued support of the Academic Administrators (Action 3) to oversee the instructional program, and support continued
implementation of Professional Learning Communities (PLCs) (action 1), Instructional Coaches (Action 6) and Instructional Support teams
and programs to improve the overall quality of instruction and student access to instructional tools (Action 9).

Over 95% of students in Kindergarten-12th grade completed the STAR 360 universal screening (Action 2) in math and reading at the
beginning and middle of the year, to identify individual student areas of strength and growth. Ongoing schoolwide implementation and training
of a Professional Learning Community (Action 1) model allowed teachers to focus on essential standards in math specifically and then
provide targeted interventions (Action 9) and enrichment to students in specific areas of need.

After completion of the universal screener, students who demonstrate a need for additional instructional support are assigned to instructional
leads and intervention programs (Action 4). In Elementary, students are supported in our math and ELA intensive support programs. This
year, we were able to add an additional Al Reading program called Amira to our toolkit of programs to support students with reading fluency.
We continued to analyze our data by student by standard as part of the PLC process (action 1) to allow us to provide remediation and
enrichment based upon Common Summative Assessment data, created by our curriculum specialists (Action 4) as well as our universal
screeners.

In Middle School students are supported by our math and ELA intensive support programs. This year, we continued our work in the Tier 3
Renaissance Freckle in math and ELA (Action 4). Our teacher Professional Learning Teams meet weekly to analyze student data by
standard and skill to group students by specific needs to provide intensive intervention instruction by the learning targets in both ELA and
Math.

In High School, students identified as needing intervention were enrolled in Math Lab | or Il and/or English Lab Elective. Of students who
passed Math Lab | in Semester A, 93% of those students also passed their Algebra course. Of students who passed Math Lab Il in Semester
A, 99% of those students also passed their Algebra course. Of students who passed English Lab in Semester A, 56% of those students also
passed English 9. Star 360 data on proficiency levels showed significant movement from lower to higher proficiency levels in both Math Lab
& Il. Movement from BB to B and P across ELA was also present from BOY to MOY, although not as significant.

The actions below highlight areas in which Instructional Coaches have provided teachers the opportunity to reflect on this 23-24 SY.
Instructional coaches partner with teachers to help them decide what they would like their students to be able to do in their virtual classrooms
and this reflection allows for teachers to make adjustments to instruction that will affect student achievement and proficiency. In addition to
meeting with each teacher a minimum of 1x each quarter, Instructional coaches have provided whole group professional development for TK-
12th grade teachers. They have also provided small group workshops for TK-2, 3-5, middle school, and high school. Topics included setting
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expectations, rigor, differentiated instruction, student engagement (strategies, resources, technologies as related to CSTP 1.4), and various
instructional strategies. In a mid-year survey, 91% of teachers indicated they are satisfied with their partnership with their coach. Teachers
indicated 7 partnership principles are present 99.9% of the time. 94.9% of teachers know their PEERS goals, and 93.6% of teachers are

actively working on their PEERS goals.

A variety of summer programs were implemented to promote learning year-round. In elementary, new students had an opportunity to
participate in a jump start program allowing them to complete the universal screener (Action 4) early as well as become acclimated with our
program and curriculum. Returning students who demonstrated an academic need at the end of the year had an opportunity to participate in

summer programs focused on math, reading, and intervention support (Actions 4,6).

ELA

Kinder Letter Names : 44.1% increased proficiency.

Kinder Letter Sounds: 33.9% increased proficiency.

1st Grade: 45.2% increased proficiency on STAR Early Literacy
2nd Grade: 43.4% increased proficiency on STAR

74.1% of students submitted reading logs for 100+ min

Math:

Kinder Number Recognition: 52.9% increased proficiency
Kinder Quantity Comparison: 64.7% increased proficiency
1st/2nd: 49.4% increased proficiency on STAR

Jumpstart K-2
68% completed Online Learning course
84% of students were still enrolled with us after Q1

ELA Summer Reading Assessment
3rd: 59% of students who completed both assessments showed an increase.
4th: 65% of students who completed both assessments showed an increase.

Math
3rd: 57% of students who completed both assessments showed an increase.

4th: 48.3% of students who completed both assessments showed an increase.

Jumpstart 3-5
84.8% completed the OLL Course
78% of students still enrolled after Semester 1

100% of students/families will show an increase on how comfortable they feel using the OLS
96% of students/families will show an increase on how comfortable they feel using Newrow
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50% of students/families will indicate that they did connect with a fellow classmate during the Jumpstart program
96% of students/families indicated that they agree that the Jumpstart program gave them a strong start to the school year.

Summer Middle School Data

In middle school, students participated in a summer bridge program focused on instruction in the next grade level. Rising 6th, 7th, and 8th
graders were eligible to attend this summer bridge program taught by 6th, 7th, and 8th grade teachers. The purpose was to provide a look
into the next grade level content standards and provide foundational skills instruction and practice.

Students who attended demonstrated growth or maintained based on the universal beginning-of-year to middle-of-year assessment 17.6%in
reading and 24.5% in math.

In high school, credit recovery courses were completed through the summer as well as standard courses (Action 7). These summer course
offerings resulted in 9 students graduating in the summer. These students may have otherwise needed to return for the fall term, graduate
outside their cohort year, or fail to earn their diploma.

We continue to add to and adjust our career technical education (CTE) pathway and course offerings based on the jobs that are in high
demand or experiencing high growth. Refining our communication about the benefits of Stride Career Prep. We continue to focus on
recruiting and hiring highly qualified CTE teachers within these industry sectors (Action 8). Pathways and Project-Based Learning course
offerings have allowed us to continuously expand enrollment and attract and retain top CTE instruction talent by industry sector. The
inclusion of a hands-on Project-Based Learning curriculum addresses multiple learning modalities, higher depth of knowledge levels,
deepening and enriching the learning experience, as well as enhanced scaffolding for both SPED and EL populations. Middle School
students who previously completed the careers course in 6th and 7th grade had the opportunity to participate in high school IT & Business
courses and earn high school credits.

For all English Learners, the school has implemented a Designated ELD curriculum that is research-based, aligned with the California ELD
Standards, and taught by highly qualified ELD Specialists. The school has used feedback provided by all educational partners and EL
achievement data to determine staff professional development annually. The school has offered professional development for ELD
Specialists responsible for Designated ELD, focusing on the school’s Tier 1 ELD curriculum - Launch and Link to Literacy, Tier 2 program -
Off2Class, and Tier 3 Program - Rosetta Stone, as well as high-impact research-based scaffolds and strategies that align with California’s
ELD standards. As a result of these efforts, 17.9% of English learners scored a Level 4/Well-Developed on the 2022-2023 Summative
ELPAC, exceeding the 16.5% statewide average. The percentage of English learners making progress towards English language proficiency
increased 23.8% and is 6.3% above the state average. The In addition, ELs in grades K-8 had a considerably lower chronic absenteeism
rate, 2.7% than ELs across the state at 24.3%, and ELs in grades 9-12 had a significantly lower chronic absenteeism rate, 10% than ELs
across the state at 26.2%.

The school’s ELD Department has identified and monitored the progress of Long-Term ELs (LTELs) and At-Risk LTELs (AR-LTELS). In
addition to the required Designated and Integrated ELD, the school has provided LTELs, AR-LTELs, and Reclassified to Fluent English
Proficient (RFEP) students within the four-year monitoring period who are not demonstrating success in content area classes with Tier 2 and
Tier 3 language intervention with the Off2Class program. As a result of this effort,47% of LTELs and 69% of AR-LTELs demonstrated growth
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in language proficiency levels, as measured by local benchmark assessments of the ELD standards (Action 4). The school’s ELD
Department has identified Newcomer students and provided additional support through a tier 3 language intervention program, Rosetta
Stone, in addition to the required Designated and Integrated ELD. As a result of this effort, 69% of Newcomer students scored a level 2 or
above, as measured by local benchmark assessments of the ELD standards (Action 4).

The school has increased the effective language assistance provided to Limited English Proficient (LEP) students and families with the role of
a bilingual engagement coach for Spanish, the school’s highest primary language other than English, as determined by language census
data (Action 4).

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Based upon our analysis of our proficiency data, we will continue our focus and implementation of the PLC process to ensure high levels of
learning for ALL students. Each grade span will continue to use our adopted universal assessments, but we will also be utilizing common
summative and formative assessments to further support student learning by analyzing mastery by student by standard. We will be furthering
our implementation of an MTSS model through the creation of grade span MTSS teams to analyze data to determine what students need
Tier 2 and Tier 3 intervention as well as identify barriers to learning. Our SEL/Counseling team as well as grade level leaders will be an
integral part of these teams to allow collaboration on individualized supports for students based upon needs.

Summer programs will continue for all grades, focusing on math and reading intervention, high-priority standards, and credit recovery forcing
on state course requirements, and the CTE program. Further, the Elementary program will continue to provide a jump-start program for
students to become acclimated with online learning platforms as well as make connections with students and teachers.

Intervention support will continue in each grade level. In Tk-2, we will have a reading instructional focus on the Science of Reading. Middle
School will continue the Professional Learning Teams and include intensive instruction within the teams, based on the MTSS format. The
3rd-5th and Middle School Department will focus professional development around high-performing teams which focuses on the ongoing
cycle of inquiry or student data based on standards and skills. For Middle School 8th grade, a campus will be created that will have teachers
credentialed with single subject/supplemental credentials. Instruction will be delivered by highly qualified and trained teachers in math, ELA,
science, and history.

At the HS, we will continue to add additional after-hours support with A-G courses for our MKV students, students with disabilities, and
English learners. We will be reexamining and strengthening the feedback given to students, through professional development and working
with collaborative teacher teams in an ongoing cycle of examination and revision.

The Compass team will provide additional transcription functionality to allow the captioning of live Zoom meetings in multiple languages
simultaneously. Review demographic data and determine subgroups who may benefit from additional translation support in primary
languages other than Spanish.
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Based on the current ELD data and goal progress, the ELD Department will implement the following changes. In addition to the required
Designated and Integrated ELD, the department will provide LTELs, AR-LTELs, and Reclassified to Fluent English Proficient (RFEP)
students within the four-year monitoring period who are not demonstrating success in content area classes with tier 2 content area
intervention for Guaranteed and Viable Curriculum ELA and Math standards, and tier 3 reading intervention using the grade level
department’s tier 3 intervention program. The ELD Department will offer all teachers responsible for Integrated ELD professional
development to address the language and academic needs of students in content area classrooms, including cultural proficiency/competency
training, how to utilize the state-adopted ELD standards in tandem with the state-adopted academic content standards, and scaffolds and
strategies to provide language clarification and acquisition support during content area lessons. The ELD department will expand the
effective language assistance provided to Limited English Proficient (LEP) students and families with the role of an on-staff
interpreter/translator for Arabic (the school’'s second highest primary language other than English, as determined by language census data).

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.
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Goals and Actions

Goal
Goal #

Description

2 Provide safe and effective learning environments that foster positive school culture and connection driven by input of

parents, teachers, staff, and students that is inclusive and representative of the school's population

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
202324

Parent and Family Met Met Met Met Met
Engagement

Suspension Rate 0% 0% 0% 0% 0%
Expulsion Rate 0% 0% 0% 0% 0%
Local Climate Survey |Met Met Met Met Met

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Student and family engagement is supported through various communication platforms, including ParentSquare, weekly schoolwide and
department newsletters, email, texting, phone calls, daily live class connect sessions, and the Learning Coach (LC) Community, a social
platform for parents/learning coaches. The school has an active presence on social media, including Facebook and Instagram. The LC
Community has an active Spanish-speaking group, and posts are translated into Spanish. These offer students and families essential
information and opportunities to build relationships and advocate for their children.

The update of the schoolwide and Compass websites improved the delivery of information to parents and students, facilitating a better
understanding of school policies and procedures and helping more families meet attendance requirements and stay on track with daily
schooling. Both websites and ParentSquare have Spanish translation toggle to ensure access to information for English Learners (EL). The
Compass website includes an Arabic translation toggle on the site. In addition, the Compass team offers resources and support to Spanish-

speaking families to foster engagement and connection, beginning at the time of enroliment.
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The school has added bilingual engagement staff for Limited English Proficient (LEP) families to provide support throughout the calendar
year, including translation and interpretation support. Additionally, schoolwide forms and documents have been translated into Spanish. In
addition, the school contracts with an over-the-phone interpreting service, Certified Languages International (CLI), which provides interpreters
in over 200 languages, allowing teachers and other staff to communicate with LEP parents during real-time phone calls or video conferences
in their preferred language. For LEP families who speak a language other than English or Spanish to access school information, resources
are included with school communication for seamless translation on demand. All parents and guardians of students may request free
language translation services in their preferred language at any time, and staff members can request document translation for LEP families’
preferred languages at any time.

The Localist Platform improved the family experience in accessing event information and streamlined the registration process for easier
access to school outings, parent meetings, and other school events, and requires a log-in process to provide an additional level of security to
access event location and information. The expansion of the Talking Points platform, which provides a streamlined texting experience for
families, enabled 100% of newly enrolled families to access support from and to communicate with an Onboarding Coach via text in the
language of the family’s choice. Over 50% of families being served by Compass have used this platform to communicate in the 23-24 SY.
(2.3)

The Compass Social Support Coordinators and Counseling Specialists provided targeted support to students and families facing social-
emotional challenges by connecting them to community resources, the Care Solace platform, and coaching and support to help students
develop emotional management and coping techniques. The actions provided by the Compass Team have fostered a positive school
climate, which also resulted in a low suspension and expulsion rate.

A second Community Coordinator position was added. Community Coordinators facilitated and developed local school initiatives, including
clubs, in-person and virtual outings, in-person celebration events, school picture days, and activities to recognize and support student
achievement, and hosted bi-monthly parent/learning coach support sessions, which led to connection and engagement for students and
families. The school provided service-oriented projects, outings, and connection opportunities for students and families, including the addition
of in-person events throughout the school year. (2.3)

The lead Onboarding Specialist position was created to provide leadership and ensure individualized and ongoing onboarding support.
Incoming families benefited from targeted resources that outlined program expectations and communication platforms, identified resources
and support request processes, and supported the effective use of the online school platform. The recent development of the Onboarding
Handbook is a resource that is being widely used throughout the school to provide easy access to commonly needed information and
resource links. The Handbook is also fully translated and available in Spanish. The onboarding coaches worked with students to identify and
develop the skills needed to be engaged in school, meet grade-level expectations, and provide targeted support to build relationships.

Other opportunities provided students and parents with additional ways to connect with and engage in their school community, including the
facilitation of the LC Community, LC Coffee Chats, and Family-Teacher Organization (FTO), which strengthens student support by facilitating
collaboration between home and school through regular meetings and shared goals and the support of schoolwide events including Red
Ribbon Week, Family Fun Nights, National School Choice Week, Operation Gratitude, Teacher/Staff Appreciation. (Action 2.3)
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The school saw an increase in EL parent participation and family engagement as indicated by the ELD needs assessment survey and record
attendance at both the EL Parent Meeting and ELAC meetings. The increase is due to several actions made by the English Language
Development (ELD) and Compass departments including (1) ELD Back to School presentation offered in English and Spanish for all grade
levels; (2) Annual EL parent meeting and ELAC meeting start times adjusted to accommodate families better, provided interpretation into
Spanish and PowerPoint Closed Captioning offered in Arabic; (3) EL Advisory Committee meetings increased to quarterly and start time
adjusted to accommodate families, provided interpretation into Spanish and PowerPoint Closed Captioning offered in Arabic; (4) Conducted
needs assessment surveys in English and Spanish showing positive ; (5) Implemented required sessions for all parents requesting ELD
instructional services opt-outs. (2.2)

Needs assessment surveys were incorporated to collect feedback from families throughout the school year and identify students who may
need additional support. A schoolwide referral survey allows teachers and staff to refer students and families for social-emotional learning,
engagement, and community support with the Compass Team.

In partnership with the Compass Team, the Social Emotional Learning (SEL), Prevention and Intervention Team supported the
implementation of training and prioritized resource development to provide teachers and staff with the necessary tools and techniques to
support students’ social and emotional learning. The training was focused on implementing the Collaborative for Academic Social and
Emotional Learning’s (CASEL) 3 Signature Practices, an updated Suicide Prevention training with an asynchronous and live component.
The addition of a staff facing SEL website also supported the academic integration of CAVA’s SEL Benchmarks and Learning Targets, which
are aligned with the CASEL’s 5 SEL Competencies, and support instructional strategies. The SEL, Prevention and Intervention Team also
provided direct support to students in need of targeted intervention to support behavioral health, as identified by the Compass Survey or
administrator referral. An SEL screener, the Social Skills Improvement System Survey (SSIS) was administered to students in grades 6 - 11,
to inform the planning, implementation, and evaluation of SEL resources and support. The survey results identified a need for additional
support and instruction specific to Self-Awareness and Self-Management. (2.5)

Actions included in the goal positively impacted the Parent Engagement and Local Climate Survey measures.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

N/A

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

The Parent Engagement Dashboard demonstrated the effectiveness of English learner services and student and family engagement (2.2 &
2.3). Additionally, the suspension and expulsion rates are 0%.
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The Dashboard local indicator Local Climate Survey demonstrated the effectiveness of the Social Emotional Learning, Prevention, and
Intervention action (2.5). A confidential survey of school climate and safety, student wellness, and youth resiliency was given to students in
grades 2, 5,7, 9, and 11 and their parents. Respondents indicated the school has a favorable climate that promotes learning. Positive trends
include students feeling that adults at the school genuinely care about them, support their learning, and encourage them to attend school
each day. They also indicated that the school is a safe place for them, and teachers and adults respond appropriately to any reported bullying
incident and, make it clear that bullying is not tolerated. Results indicate that there has been improvement since the last survey regarding
opportunities for students to make decisions about school and class activities.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

The school will continue to implement the goals and actions outlined. Each department staff member is committed to building relationships
with students and families to ensure students engage, connect, and grow.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

3 Provide all pupils access to standards-aligned courses in well-rounded curriculum taught by appropriately assigned and
credentialed teachers, by utilizing 21st Century technology and targeted programs and services.

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
202324

Basic (Teachers,
Instructional Materials,
Facilities)

Met

Met

Met

Met

Met

Implementation of
State Standards

Met

Met

Met

Met

Met

% of pupils with
access to and enrolled
in a broad course of
study

100%

100%

100%

100%

100%

% of English language
learners with access
to appropriate ELD
support

100%

100%

100%

100%

100%

% of students with
access to targeted
support programs

100%

100%

100%

100%

100%

Goal Analysis
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An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

In all instances, the planned actions were executed as intended.
98.6% of staff are fully credentialed and all teachers are appropriately assigned.
All staff received both an increase to the unit member’s salary schedule and a one-time off-schedule payment (Action 2).

With the support of our Intervention and Special Programs Director, we've successfully implemented a Multi-Tiered System of Support
(MTSS) Team, in all departments. The MTSS framework focuses on the whole child and includes both tiered support and remediation plans
for students in grades TK-12. Each department has its own universal screener to identify students who may be at risk and need immediate,
intensive support, along with a multi-level prevention and intervention system. Additionally, the MTSS Team uses data-based decision
making, using data analysis and problem solving to make decisions about instruction, intervention, implementation and disability
identification. Our MTSS Teams focus on progress monitoring to assess performance, quantify improvement or responsiveness to intention
and instruction, and evaluate the effectiveness of the instruction, interventions and supports.

Teachers have been evaluating course alignment with standards and developing content in collaboration with collaborative teams during
weekly collaborative team time, non-instructional days, as well as during weekly team collaboration meetings throughout the year. Teachers
created common formative assessments to evaluate student mastery of standards. This ensured that 100% of students had access to
rigorous and standards-based instructional materials and key standards were addressed, primarily in Math and ELA in TK-8 and in all
courses at the High School level.

In order to adequately address gaps in students' learning, teachers and staff spend time analyzing student performance data. We’ve used our
two comprehensive assessment systems (DnA and Edulastic/PEAR) that allow us to create assessments and provide data reports to
continually analyze student data and monitor student progress and growth for all students but especially for unduplicated pupils.

Curriculum Specialists (Action 4) ensured student access to standards-based curriculum along with support of continued implementation of
assessments to identify students’ academic needs. Curriculum specialists provided instructional resources to help align high priority
standards with daily live instruction, which was supported through further implementation of the PLC process across all departments.

New teachers at CAVA receive a variety of support. Each grade band has a set number of lead teachers that serve as trainers. New hires
receive five days of orientation and training before entering the classroom to work with students. Support teachers are assigned to new hires
for the duration of the school year. For the “New Hire Support” (2nd year of implementation), teachers, assigned to each first year hire, meet
at least weekly and assist with tasks, planning, and general questions and answers. In addition, newly hired teachers are given 5 days of
training, at the start of the school year, prior to the first day that returning staff resumes work.

The high school team has developed many layers to support student scheduling to support 21st century skills. Incoming 9th and 10th
graders are scheduled by the Stride placement team based on review of transcripts and family course preferences. Incoming 11th, 12th, and
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any returning students are placed by in-house CAVA counselors. All of them have full PPS credentials. A-G courses are ensured for grade
plans indicating four-year college destinations. Career Tech pathways toward career- business, hospitality, ECE, marketing/ sales,
information technology, arts/ media, and public services are also offered. There is a designated scheduling program coordinator that uses a
platform to allow conflict-free scheduling for additional services e.g. ELD, Special Education services, counseling support sessions, and
homeroom teacher for academic support. An HR Credentialing specialist reviews and monitors teacher credentials to ensure highly qualified
teaching staff in areas of expertise. Curriculum Specialists (any content coarse placement) and Principals (homeroom teacher) use this
information to ensure proper credentials for EL support.

CAVA’s Compass program provides ongoing outreach and support to homeless students and foster youth to support access to school
technology, programs, and resources. The Housing Questionnaire is easily accessible to families via multiple entry points, including the Back
to School Packet, an online survey, and paper forms. The increased accessibility of the Housing Questionnaire has led to improvements in
the identification of homeless and foster students, helping contribute to a 25% increase in the number of homeless/foster students served in
the 23-24 SY, compared to the previous year. Once identified, students receive frequent outreach from a dedicated MKV/Foster Coordinator,
and are provided with opportunities to request additional resources from the school including hotspots, replacement computers, school
supplies, backpacks, and personal hygiene kits. Students are also provided with targeted information about community resources, mental
health support through CareSolace, FAFSA and college application support, and prioritized access to engagement support from the school
Engagement Coaches and Social Support Coordinators.

Additionally, students who qualify for free and reduced lunch based on California’s income threshold are eligible for an internet
reimbursement of $40 each month. Eligible families are given a survey at the end of each semester to request the reimbursement check. The
check is given to each household upon request, where students were active in our school during each month. Allowing this reimbursement
allows students to have the appropriate internet service to be able to access school successfully.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

N/A

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

We have been effective in providing all students with curriculum and the necessary technology to be successful in our program. We have
been effective in ensuring all of our curriculum is aligned with the educational standards and the content being taught in each course
corresponds to the learning objectives outlined in each grade level. 100% of students enrolled in a minimum of language arts, math, science,
and history at the TK-8 level, with most students participating in at least six courses and high school students enrolled in a-g, honors,
advanced placement, and credit recovery courses. 100% of students have Standards—aligned instructional materials for all core classes.
Unduplicated pupils have the same access to all programs and services as their peers due to our virtual courses and classroom, mailing all
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student printed materials, and providing every family with a computer. We have been effective in appropriately assigning all staff and we are
fully staffed across all grade levels in all departments.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

The school will continue to implement the goals and actions outlined ensuring all students have the necessary resources and instruction and
access to high levels of learning for all students. We will continue to work on updating our current practices, reviewing research-based
practices, and creating a systematic process for identifying priority standards and determining the guaranteed and viable curriculum at each
grade level, and determining which standards are essential (meet the criteria of endurance, leverage and readiness) and therefore should be
a part of our guaranteed and viable curriculum.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

4 Decrease the chronic absenteeism rate to less than 10% in all subgroups by June 2024.

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Chronic Absenteeism
Rate

Source: Dashboard

2019
28.6%
Declined 2.3%

Hispanic - 17.5%
White - 32.1%
Socioeconomic
Disadvantaged -
32.6%

African America -
35.8%

English Learners -
36.8%

2021

9.1%

Decreased 19.5%
since 2019

English Learners
6.7%

Student with
Disabilities 8.7%
Socioeconomically
Disadvantaged 11.3%
African American
18.6%

2022
6.4%
Decreased 2.7%

English Learners
15.8%

Student with
Disabilities 11.8%
Socioeconomically
Disadvantaged 8.1%
African American
9.7%

Hispanic 10.6%

2023
8.7%
Increased 2.3%

English Learners
2.7%

Student with
Disabilities 13.3%
Socioeconomically
Disadvantaged 11.7%
Homeless N/A
African American
9.8%

10% in all student
groups

Source: Internal Data
(OLS)

Increased 6.9%

Decreased 6.3%

Increased 6.4%

Students with Hispanic 14.5% White 3.5% Hispanic 8.2%
Disabilities - 37.3% White 4.0% Filipino 0.0% White 9.5%
Filipino 2.4% Filipino 0.0%
School Attendance 2020 2021 2022 2023 98%
Rate 93.1% 96% 89.7% 96.1%
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Desired Outcome for

Decreased 20.5%

Increased 12.4%

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
High School Drop Out | 2021 N/A 2022 2023 20%
Rate 36.5% 16% 28.4%

Source: SARC

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

There were no substantive differences in the planned actions and/or implementation of these actions. The school utilizes strategic efforts to
ensure students are engaged and attend school year day, including logging into the online school daily, attending required class connect
sessions, and completing assigned work daily. The school continues to sustain and enhance student engagement through a multifaceted
approach that includes ongoing coaching, support, and resource provision by the Compass and Attendance Advocate teams.

The Compass Engagement team assists new students/families and students struggling with daily engagement, low attendance, or low
progress by providing student and parent coaching, training, and consistent attendance outreach. By shifting to a data-driven identification
process and standardizing support session content, the Compass team achieved a 79% increase in students served through Compass
Engagement support levels 1 and 2. Updates to the Compass The Compass Social Support Coordinators offer information, resources, and
support to students and families struggling to meet enroliment requirements due to a lack of engagement with school or in a crisis due to a
lack of resources or social-emotional issues. The Compass team also provided targeted support to ensure the engagement of
underrepresented families, including MKV and foster youth. It offers bilingual engagement support and has increased the number of bilingual
engagement coaches over the past three years. The continued use of technological tools facilitated communication between Compass staff,
students, and parents to encourage student and family outreach and daily engagement. (4.1)

In addition to the Compass team providing training, resources, and support to families that create understanding and support student
engagement and attendance in a virtual school, the Attendance Advocate team actively monitors and tracks engagement and attendance.
The Attendance Advocate team plays a pivotal role in actively monitoring and tracking engagement and student attendance data using the
student information system. They diligently follow up on attendance discrepancies, generating reports to guide targeted interventions for
students needing additional support. This includes daily outreach via phone, text, and email to families experiencing engagement challenges,
along with providing guidance and support to teachers and staff. They host weekly office hours in both English and Spanish to support all
parents in successfully getting their students to school. School Pathways serves as the central hub for attendance reporting, enabling
efficient identification of students requiring additional attention. Moreover, ELD Specialists actively reach out to parents and learning coaches
in their primary language regarding attendance matters, utilizing translation services and bilingual staff to ensure effective communication.
(4.2)
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Teachers play a crucial role in monitoring student activity and assignment submission daily. They adhere to established protocols for
supporting students who may fall behind, including providing necessary resources, implementing success plans, and initiating academic
probation plans as needed. Student attendance data is tracked on weekly scoreboards, focusing on students with Individualized Education
Plans (IEPs). Special education teachers collaborate with instructional teams to address attendance concerns, ensuring students receive the
necessary support to participate in related service sessions.

Graduation Coaches expanded transcript audits for high school. They moved toward a predictive A-G tracking system to identify and guide
students close to meeting requirements, correct course placement, and adjust the 4-year graduation plan. The Graduation Coaches have
proved to be a valuable resource to our HS Counseling team and critical to improving student success in meeting graduation requirements by
the target cohort year, to ensure on-time graduation.

Through these concerted efforts, the school will continue to build upon our successes and cultivate a culture of engagement and support
within our school community in the coming year.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

N/A

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

The chronic absenteeism rate, 8.7% is below the state average, of 24.3%. The student group of socioeconomically disadvantaged rate of
11.7% is below the state average 29.9%. The school’s attendance rate increased 6.4% to 96.1%.

The school saw an increase in the percentage of students who exited onboarding support successfully within 2 weeks of enrollment, meeting
all designated criteria. This is attributed to the actions outlined in goal/action 4.1, which includes the Compass staff providing training,
resources, and support to families to create understanding and support student engagement. 96% of students who started the first day of
school, 82% of Quarter 1 late-start students, and 84% of Quarter 2 late-start students were exited within 2 weeks of enrollment.

The school saw a decrease in the percentage of students with missing attendance and the percentage of No Contact letters being sent to
students who completed support with a Compass Engagement Coach. This is attributed to the actions outlined in goal/action 4.1, which
includes the Compass staff providing weekly coaching and support to students identified by data as having low engagement or referred by
teachers/staff or parents and needing additional support.

Level 1 Support (Small group; Learning targets include School Skills Checklist and SEL Benchmarks with a focus on self-awareness and self-
management)
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2% reduction in missing attendance
6% reduction in No Contact Letter #1

Level 2 Support (1-1 support; Learning targets include School Skills Checklist and SEL Benchmarks with a focus on self-awareness and self-
management)

11% reduction in missing attendance
17% reduction in No Contact Letter #1

Action 2, Attendance Intervention is demonstrating effectiveness through the 2022 Chronic Absenteeism Rate of 8.7%.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

The school will continue to implement the goals and actions outlined. Each staff member across all departments reviews student engagement
and attendance rates weekly. Due to increased enrollment, an additional Attendance Advocate position will be added, and the Compass
team will increase the targeted follow-up and onboarding support offered to families.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

5 Increase the graduation rate for pupils across sub-groups, including unduplicated pupils and those with disabilities, by 6%
in each significant subgroup and overall, by June 2024.

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
202324

Graduation Rate

Source: Dashboard

2020
53.7%
Increased 0.8%

Students with
Disabilities 25%
African America
44.4%
Socioeconomically
Disadvantaged 48.9%

2021
57.5%
Increased 3.8%

African American
46.2%
Socioeconomically
Disadvantaged 51.2%
Students with
Disabilities 52.4%

2022
76.8%
Increased 19.3%

Student with
Disabilities 57.1%
Socioeconomically
Disadvantaged 78.7%
African American N/A
Hispanic 82.6%

2023
68.6%
Decreased 8.3%

Student with
Disabilities 66.7%
Socioeconomically
Disadvantaged 69.0%
African American
62.5%

Increase 6%

American 58.3%

Hispanic 50% Hispanic 52.8% White 69.0% Hispanic 59.0%
White 53.8% White 62.5% White 78.1%
High School Course 2020 2021 2022 2023 85%
Pass Rate 82.2% 79.1% 76.8% 76%
Decreased 3.1% Decreased 2.3% Maintained
Source: Internal Data
(OLS)
Credit Sufficiency N/A 2021 2022 2023 68%
% of students who are 58.3% 76.1% 72.7%
credit sufficient Increase 18.7% Decreased 4.1%
Black/African
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Desired Outcome for

Disabilities 0.0%
Socioeconomically
Disadvantaged 7.9%
African American
0.0%

Hispanic 0.0%
White 13.3%

Student with
Disabilities 22.2%
Socioeconomically
Disadvantaged 20.5%
African American
16.7%

Hispanic 10.5%
White 29.6%

Student with
Disabilities 14.3%
Socioeconomically
Disadvantaged 19.0%
African American N/A
Hispanic 11.8%
White 23.5%

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
Source: Internal Data Socioeconomically English Learners English Learners
(SIS) Disadvantaged 55.5% 37.5% 71.4%
Students with Student with Student with
Disabilities 37.7% Disabilities 64.1% Disabilities 63.9%
English Learners Socioeconomically Socioeconomically
33.3% Disadvantaged 57.1% | Disadvantaged 69.9%
African American African American
81.3% 82.7%
Hispanic 72.5% Hispanic 71.4%
White 76.4% White 69.0%
A-G Completion Rate 2020 2021 2022 2023 30%
12.1% 21.7% 19.6% 15.2%
Increased 9.6% Decreased 2.1% Decreased 4.4%
Student with

Student with
Disabilities 0.0%
Socioeconomically
Disadvantaged 11.9%
African American
12.5%

Hispanic 15.4%
White 15.6%

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Each semester, the Guidance Counselor or Freshman Support Specialist meets with students individually or in small groups to review
student progress, course options, and update the student's course selection as needed. During these meetings, the grad plan is reviewed
and students confirm course placement. Any requested or necessary changes to course placement are completed by the GC or FSS and the
grad plan is updated. Grad plans must be reviewed each semester at a minimum to ensure students remain on a path to graduation. All
members of the Counseling team are responsible for ensuring assigned students are on track to graduate by continually monitoring pass
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rates and credit deficiency, proactively reviewing and updating 4-Year Graduation Plans, ensuring needed documentation is collected, and
communicating with families about concerns. Failing students and students with credit deficiency are prioritized. (Action 3)

Our counseling program is in the second year of the process of implementing an ASCA model. The American School Counselor Association
(ASCA) supports school counselors' efforts to help students focus on academic, career and social/emotional development so they achieve
success in school and are prepared to lead fulfilling lives as responsible members of society. The caseloads were reduced to a rate of
approximately 350:1 for Freshman Support Specialists and 250:1 for Guidance Counselors. (Action 3)

Graduation Coaches track student progress toward career college indicators and support efforts to locate students who withdrew from the
school without an identified enrollment in another school. This follow-up positively impacted the credit sufficiency rate, ensuring accurate data
was reported to the state. (Action 1) Transcripts from non-U.S. schools are evaluated so that students can be accurately placed and receive
credit for courses taken and passed outside the U.S. (Action 2)

The graduation coaches complete extensive transcript audits to track A-G requirements to allow our students to attend a 4-year college or
university after high school. The transcript audit process also assists our Counseling team in identifying credit deficiency and errors in course
placement which improves our graduation rate and decreases the high school dropout rate. An additional component to the Graduation
Coach team job function is transcript and credit recovery. The team identifies missing transcripts in CUM files and contacts schools to
recover missing credits for completed courses as well as audits of our own grade reporting periods to identify missing items for terms. The
graduation coaches have partnered with our College and Career Resource Specialist to participate in the ELC program ensures that
academically talented and deserving California resident students from all over the state have automatic acceptance guaranteed at a UC.
Another partnership with the College and Career Resource Specialist is to complete CalGrants GPA uploads as well as the new state
requirement to track completion of the FAFSA/ CADAA. The graduation coaches also monitor our potential graduates closely in partnership
with the Counseling team to provide outreach and support to have an impact on our graduation rate. (Action 1)

The high school continues our partnership with the Sacramento County Office of Education to provide professional development and
instructional coaching to all math teachers. Live professional development sessions focus on the Standards for Mathematical Practice,
standards alignment, priority standards, and engaging instruction. Math coaches from this team are paired with CAVA math teachers for
continued instructional coaching to build capacity in integrating the Standards for Mathematical Practice into all instructional opportunities.
(Action 4)

Two years ago, we implemented a Lab program designed to supplement ENG108 English 9 and MTH107 Developmental Algebra. Freshman
students who demonstrate gaps in learning in English or Math are enrolled in Math Lab and/or English Lab I. These courses have been
structured to support students in the prerequisite skills necessary to master grade level content in the math and English core courses. This
course addresses two identified barriers to freshman success. Lab freshmen are enrolled in a more limited breadth of courses, with at most
one elective. Students who are proficient in one subject will have an elective instead of the Lab course in that subject. By participating in
supplemental courses, Lab teachers are able to teach the prerequisite skills necessary for mastery, as well as provide additional teacher
support on specific assignments in the core courses. (Action 5) Last year we increased our Lab offerings to include support for the second
year of 2-year Algebra for our 10th grade students. We have seen great success in all of our Lab programs.
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To support A-G completion, the College and Career Resource Specialist works with the Assistant Director of High School and Principals to
prepare all students to graduate college and career ready. The position works collaboratively with administrators, teachers, and support
teams across grades 9-12 to educate students, families, and staff on postsecondary options; facilitate linkages with parents,
business/industry, postsecondary institutions, and community organizations to support students’ transition to postsecondary education; and
assists with ensuring program funding and compliance. The Dual Enrollment and AP Specialist works with the Assistant Director of High
School and principal to implement a high quality and diverse college level opportunities. The position works collaboratively with
administrators, teachers, and support teams to coordinate AP testing and professional development for AP teachers; facilitate linkages with
parents, business/industry, postsecondary institutions, and community organizations to support students’ transition to postsecondary
education; and assists with ensuring program funding and compliance. (Action 6)

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

N/A

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Graduation Rates

19-20: 53.7%

20-21: 57.5%

21-22: 76.8% (Artificial boost in grad rate from 2021-2022 due to AB 104 (Pandemic) grads who opted into state minimum course
requirements (reduced credit model) to earn a diploma.)

22-23: 68.6%

If the pandemic year (21-22) was removed, there has been consistent improvement in graduation rate. The difference between 19-20 and 22-
23 is an increase of 15%. The credit sufficiency rate improved for the student group of English learners by 15.9%.

The following data demonstrated the effectiveness of the Lab courses (Action 5). Students who were actively engaged in Math Lab 1 had a
pass rate of 93% and those in Math Lab Il had a pass rate of 99%, compared to the overall math pass rate of 71%. Students who were
actively engaged in the Literacy Lab had a pass rate of 56% compared to those enrolled but not actively engaged who only had a 22% pass
rate. This data is from semester 1 during 23-24.
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A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

For the last 2 years we have provided after hours credit recovery courses. When students fail courses, it sets them farther off on their path to
graduation. Having to make-up for failed courses, while maintaining current courses can be difficult. This after-hours option allows students to
focus on their core and their credit recovery courses and make-up those missed HS units towards graduation. In addition to these credit
recovery courses, we also began offering after hours A-G courses for those students wishing to regain A-G credits, to stay on the path to 4-
year college readiness.

We also implemented 1:1 after hours support for MKV students and students with disabilities. WWe use course grades and progress, as well as
Star360 scores to identify students needing this extra layer of support. We support these students with their core courses, as well as with
study skills and organization to help them be successful in school.

We are continuing our PLC journey at the CAVA high school and focusing specifically on the 4 essential questions: What do students need to
know? How will we know if they learned it? What will we do when they do not? And what will we do when they do? Last year we offered
professional development and support to help all our high school teachers identify the guaranteed and viable curriculum in their course that
every student will master. This year, we continued that topic and began to focus on how we will know if students learned those GVC
standards. We adopted Edulastic (how PEAR Assessment) as a tool for creating and giving common formative assessments. We set aside
time during our work week weekly for all small teacher teams (CTTs) to collaborate on their work surrounding the 4 essential questions. We
created a high school Guiding Coalition to oversee and provide feedback on the work of these teacher teams.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Instructions

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template,
please contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support
Office, by phone at 916-319-0809 or by email at Icff@cde.ca.qgov.

Complete the prompts as instructed for each goal included in the 2023—-24 LCAP. Duplicate the tables as needed. The 2023-24 LCAP Annual
Update must be included with the 2024-25 LCAP.

Goals and Actions
Goal(s)
Description:
Copy and paste verbatim from the 2023-24 LCAP.
Measuring and Reporting Results
o Copy and paste verbatim from the 2023—-24 LCAP.
Metric:
e Copy and paste verbatim from the 2023—-24 LCAP.
Baseline:
o Copy and paste verbatim from the 2023-24 LCAP.
Year 1 Outcome:
o Copy and paste verbatim from the 2023—-24 LCAP.
Year 2 Outcome:
o Copy and paste verbatim from the 2023—-24 LCAP.
Year 3 Outcome:
o When completing the 2023-24 LCAP Annual Update, enter the most recent data available. Indicate the school year to which the data applies.
Desired Outcome for 2023-24:
o Copy and paste verbatim from the 2023—-24 LCAP.
Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Desired Outcome
Metric Baseline Year 1 Outcome | Year 2 Outcome @ Year 3 Outcome for Year 3
(2023-24)
Enter information
Copy and paste Copy and paste Copy and paste Copy and paste in this box when Copy and paste
verbatim from the | verbatim from the | verbatim from the | verbatim from the | completing the verbatim from the
2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP 2023-24 LCAP.
Annual Update.
Goal Analysis
Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in

achieving the goal. Respond to the prompts as instructed.
A description of any substantive differences in planned actions and actual implementation of these actions.
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e Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned
Percentages of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in
expenditures or percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

e Describe the effectiveness or ineffectiveness of the specific actions in making progress toward the goal during the three-year LCAP
cycle. “Effectiveness” means the degree to which the actions were successful in producing the desired result and “ineffectiveness”
means that the actions did not produce any significant or desired result.

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.
o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s).
Grouping actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified
set of metrics is working and increase transparency for educational partners. LEAs are encouraged to use such an approach
when goals include multiple actions and metrics that are not closely associated.
o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-year
period.
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a
three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action and must include a
description of the following:

= The reasons for the ineffectiveness, and

= How changes to the action will result in a new or strengthened approach.
California Department of Education
November 2023
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CALIFORNIA

ACADEMIES™

FOWERED BY STRIDE K12

Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
California Virtual Academy at Sonoma Krista Mount kmount@caliva.org
Director of Categorical Programs 805-581-0202

Plan Summary [2024-25]

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

California Virtual Academy at Sonoma is a charter school that provides a full-time online independent study program for TK-12 students. The
WASC-accredited school offers the innovative use of technology, a rigorous and interactive curriculum from Stride K12, individualized
learning plans for each student, and accommodations to foster different learning styles. Serving students from the following counties, Lake,
Marin, Mendocino, Napa, Solano, and Sonoma. Students are offered an innovative educational experience in a safe online environment
through daily live instruction by highly qualified teachers, 24-hour access to rigorous curriculum and resources, and opportunities for a variety
of social interactions in preparation to become well-rounded citizens.

Student Demographics (Fall 2023)

7.4% English Learners

0.34% Foster Youth

1.5% Homeless Youth

0.0% Migrant Education

14.8% Students with Disabilities

67.7% Socioeconomically Disadvantaged

68.8% Unduplicated Students
Unduplicated students means that each pupil is counted only once even if the pupil meets more than one of these criteria for
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Socioeconomically Disadvantaged, English Learners, and Foster Youth student groups.
Total Enroliment 873

Mission Statement California Virtual Academy at Sonoma is dedicated to achieving academic growth while cultivating social and emotional
competence for all students.

Collective Commitments
« Facilitate meaningful connections & partnership between students, parents, and all school staff to achieve academic goals and
foster social and emotional growth
Engage in professional learning through collaborative practices
Empower our students to become critical thinkers and take responsibility for their learning
Develop and implement innovative teaching practices and strategies for learning
Honor and celebrate the diversity in our schools

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

The ELA CAASPP results declined slightly (4.9 points); however, it is the same as the state average, 13.6 points below standard. Students
with disabilities declined 26.9 points and is indicated in Red on the Dashboard, 104 points below standard. The student group of
socioeconomically disadvantaged maintained at 29 points below standard. Both the student groups of White and African American increased.
The Math CAASPP results declined slightly (5 points) to 67.5 points below standard and is below the state average of 49.1 points below
standard. The student groups of African Americans (124.9 points below standard) and students with disabilities (155.8 points below standard)
both declined and are indicated in Red on the Dashboard. The following student groups were Hispanic, socioeconomically disadvantaged,
and White. English Learner Progress increased 23.8% and is 55% and is above the state average of 48.7%, however, EL decreased in both
ELA and math. The College & Career Indicator, 13.7%, is below the state average of 43.9%. The student group of White (9.7%) was
indicated in Red on the Dashboard.

The chronic absenteeism rate data increased slightly (2.4%) to 8.7%, however it is still far below the state average 24.3%. The student group
of socioeconomically disadvantaged (11.7%) is higher than all students, 8.7%. and is indicated in Red on the Dashboard. The following
student groups maintained or improved, Filipino, Hispanic, and African American. The graduation rate declined 8.3% to 68.6% which is below
the state average of 86.4%. The only significant student group is socioeconomically disadvantaged, and it also declined (9.6%) and is below
the state average of 83.7%. With the declines the school was not able to exit CSI. The current graduation rate is 11.1% above the rate from 2
years ago, 57.5%.

Student groups with the lowest performance level on one or more indicators on the 2023 Dashboard.
Student with Disabilities: CAASPP ELA & Math
African America: CAASPP Math
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White: College/Career Indicator
Socioeconomic Disadvantaged: Chronic Absenteeism Rate

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

N/A

Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

CA Virtual Academy at Sonoma is in CSlI for graduation rate.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

CA Virtual Academy at Sonoma's graduation rate from 2021 to 2023 was 57.5%, 76.8%, then 68.3%. This was an overall increase of 10.8%
across the 3 years, with the 2022 year artificially boosted, due to Assembly Bill 104, also known as the Pandemic Bill. The bill allowed
graduates to opt into the state minimum course requirements, also referred to as the reduced credit model, in order to earn their diploma. So,
although the graduation rate dropped over the last year, we are still trending upward. The school has effectively completed all the
requirements related to the Every Student Succeeds Act (ESSA) status, including conducting a comprehensive needs assessment, engaging
educational partners in planning, selecting evidence-based interventions, and identifying resource inequities.

CA Virtual Academy at Sonoma developed a CSI plan to address the graduation rate based on a school-level needs assessment that
included State Testing data analysis, internal diagnostic test data analysis, and educational partner input. Educational partner input included
surveys and synchronous engagement meetings for parents, students, teachers, and staff. Teachers, guidance counselors, support staff, and
administrators participated in data analysis, input surveys, and synchronous meetings.

Through the needs assessment and reviewing the high school course pass rates and credit deficiency reports, it was determined that math
continues to be the greatest area of need, particularly, in building teacher capacity in the areas of math instruction, data analysis, and using
data to effectively target instruction. The high school math course pass rate from the fall of 2022 to the fall of 2023 was maintained at
approximately 75%, this after an increase of about 8% the year earlier. This increase/maintenance is due in part to the math consultants we
have been working with since first entering CSI. We will continue to work with them this year. The mathematics consultants work with single-
subject math teachers and high school administrators to improve proficiency in mathematics by focusing on mathematical practice standards
and evidence-based curriculum and teaching practices. Math knowledge of teachers is important as it impacts student learning (Lambert &
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Sugita, 2016). We honor the different needs of all learners and strive to provide equitable learning opportunities to them. In the same way, we
need to honor the different needs of all teachers and provide them equitable opportunities to learn mathematical content and effective
practices.

In order to gain more insight regarding teaching experience and the effectiveness of SCOE instructional coaching, our math teachers were
anonymously surveyed. 15.8% of respondents reported their direct interactions with their assigned coach had an extremely strong effect on
student engagement in their classrooms, 26.3% reported a strong effect on student engagement, 36.8% reported a neutral effect, 5.3%
reported low effect, and 15.8% of teachers reported their direct interactions with their coaches had little to no effect on increased student
engagement.

The reasons behind these reportings were varied. Teachers who noted coaching had a strong effect on student engagement mentioned
coaches provided individualized ideas, resources, and strategies. Teachers who reported a limited effect on student engagement mentioned
they were already familiar with strategies shared and found coaching to be unnecessary.

We also surveyed teachers regarding how strongly they felt their direct interaction with coaches has led to increased student proficiency.
10.5% of respondents reported their coaching experience had an extremely strong effect, 21.1% felt coaching had a strong effect, 36.8
reported coaching had a neutral effect, 10.5 reported a low effect, and 21.1% reported little to no effect on increased student proficiency.
Teachers reporting coaching had a strong effect on student proficiency noted that strategies shared were particularly helpful in supporting
historically lower-achieving students and that student grades had improved overall. Several respondents reported they had not explored the
area of student proficiency or that it was difficult to judge whether or not coaching had directly affected student proficiency in their
classrooms.

Additional comments regarding math coaching included that the coaching team was very experienced, supportive, and offered new
perspectives centered around deepening students’ math understanding. Teachers also reported the desire to meet in larger teacher groups,
to have coaches familiar with virtual education (specifically our online school platform, school processes, and procedures) and requested
more time with their math team.

Additionally, to address the identified need to build capacity in data analysis to effectively target instruction, we implemented Professional
Learning Communities (PLCs). These PLCs will identify guaranteed and viable curriculum, build common assessments, and conduct
question analysis to ensure every opportunity for instruction is targeted to each student's individual needs. The research found that "well-
developed PLCs have a positive impact on both teaching practice and student achievement." (Vescio, V., Ross, D., & Adams, A. 2008). Our
team of instructional coaches provided guidance and support to PLC. They supported teachers with improving student engagement, content
mastery, CCSS, and best instructional practices for student-centered learning. PLC will continue in 24-25. Professional development on
PLCs, Social Emotional Learning, Prevention, and Intervention, and math was provided to teachers and staff to positively impact student
achievement. "A study found that students who had been taught by a succession of high-performing and qualified teachers tend to have a
positive relationship with students' short- and long-term educational success." (Lee, S. W. 2018).

The interventions we have implemented through the CSI process have positively impacted our graduation rate which has increased 10.8%
from 2021 to 2023. In addition to an overall increase, all subgroups increased. Through the needs assessment, it was determined there are
no resource inequities at our direct funded independent study charter school.
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Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

The following measurable outcomes will be used to evaluate the implementation and effectiveness of our CSI plan to support student and
school improvement.

* Graduation rate (3 yrs of grad rate: 57.5%, 76.8%, 68.6% average of 67.6%)
* High school course pass rates

* Absenteeism data

* Math CAASPP results

* Star 360 Math diagnostic assessment

During 23-24, all staff (teachers, leads, principals, directors, and head of school) evaluated lead measures addressing chronic absenteeism
and graduation rate weekly, including daily logins and activity in classes, attendance at live sessions, weekly points earned in math and
English classes, and students failing courses. Administration, including the head of school, directors, and principals, evaluated the following
lag measures at least quarterly: withdrawal/retention rates, absenteeism data, high school course pass rates, and Star 360 math diagnostic
assessment data. We will continue this in 24-25.

The graduation rate has continued to increase since 2021 (except for our Pandemic Bill year), from 57.5% in 2021 to 68.3% in 2023 (3-yr
average of 67.6%). The CSl interventions are shown to be effective. The following progress monitoring tools will continue to be monitored,
retention rate, high school course pass rates, and math diagnostic results. In addition to the quarterly monitoring, at the end of the school
year, the administration will evaluate the graduation rate, and Math CAASPP results. The administration shares findings at educational
partner meetings and decides if the data supports a continuation of the interventions/actions.

The administration sent surveys on varying topics, including social-emotional needs, factors contributing to absences, academic needs, and
needed resources to improve school achievement, throughout the year to parents and students asking for their input on specific data points
that impact outcomes in chronic absenteeism and graduation rates. These survey results were shared during quarterly educational partner
meetings where discussions were facilitated around the data and actions needed to continue improvement.
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Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the

development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Educational Partner(s)

Process for Engagement

Parents

Parent meetings were held in September, November, March and May.
Meetings are held via Zoom and recorded so if a parent can't attend
live, they can watch the recording. There is an English and a Spanish
session. There is time during each session to allow parents to ask
questions and provide feedback. Surveys are provided to those who
attended or watched the recorded session. This allows for parents to
provide input in writing. The parents in grades 2, 5,7, 9, and 11 are
asked to complete a climate survey yearly. A survey regarding the
LCAP is sent to all parents yearly. A community survey was shared
with educational partners during semester one. It will be sent in June
for semester two to collect feedback on activities, events, and
connections provided to students and families. Monthly Coffee Chats
are held for parents in English and Spanish to provide opportunities
for formal and informal input. Monthly Family Teacher Organization
(FTO) meetings are held to strengthen student support by increasing
partnership between home and school. A community social platform is
used for families to connect, and the CAVA website ensures families
understand their rights, have opportunities to build relationships, and
are encouraged to advocate for their students and all students. Parent
Connections provides formal and informal feedback opportunities,
including parent training and workshops, open houses, meet and
greets, and orientations. The Bear Tracks weekly community
newsletter is sent to staff and families and highlights events and
activities. In-person events offered to students and families create
opportunities for educational partners in geographical areas to
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Educational Partner(s)

Process for Engagement

connect and share feedback with the school. Teachers regularly
conference with families on student progress and expectations,
collecting feedback on the student experience and identifying needs
and additional supports needed. Student Pulse Checks are provided
to students one week before enrollment, 2-weeks after the school
start date, and then six times throughout the school year to collect
specific feedback and provide immediate follow-up support.

Parents of students with disabilities receive a yearly survey where
they are asked to reflect on the year and make recommendations for
change. Parents are generally satisfied with Special Education
Services at the school. They noted that staff: listen, are respectful,
and responsive. Many highlighted the flexibility of our program as a
motivating factor for continued enroliment.

Being an independent study program, parents are an integral part of
their child's education. The person supporting their child each day
with their course work is referred to as a Learning Coach. Teachers,
administration, and all school personnel work with parents/learning
coaches daily to ensure students are learning. Supporting students is
a two-way conversation.

Students

The school offers student government for middle and high school
students. A community survey is sent to parents and students each
semester to collect feedback on activities, events, and connections
provided to students and families. In-person events are offered to
students and families to create opportunities for educational partners
in similar geographical areas to connect and share feedback with the
school. Student Pulse Checks are provided to students one week
before enroliment, two weeks after the school start date, and five
times throughout the school year to collect specific feedback and
provide immediate follow-up support.

Another significant opportunity for students to provide input is through
the climate survey. The climate survey gauges how safe and
connected students feel in the virtual school environment. Students
and parents in grades 2, 5, 7, 9, and 11 were asked to participate in
the survey during the spring of the 23-24 SY school year.
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Educational Partner(s)

Process for Engagement

Teachers and other staff

Guiding coalition teams collaborate to share instructional practices
and increase academic outcomes for our students. Accountability
meetings (WIGs) held schoolwide to identify barriers and meet
schoolwide goals (proficiency, chronic absenteeism graduation rates).
PLC structure, including meetings, ensures staff is engaged in
professional dialogue around achievement and support. Teacher
Pulse checks are provided each semester to staff and teachers during
the school year.

Principals and Administrators

The leadership team, including administrators, principals, and teacher
leaders, participate in a root cause analysis to identify potential
causes of current outcomes at the end of each quarter. Department-
led focus groups meet regularly to collect feedback and identify areas
of need.

English Learner Advisory Committee

An EL parent meeting is held in September. ELAC meetings are held
in October, January, March, and May. Meetings are held in both
English and Spanish.

MKV/Foster Coordinator/Administration

The school provides ongoing outreach and collaboration with
homeless and foster youth to support access to school technology,
programs, and resources. The Housing Questionnaire is requested
yearly and is easily accessible to families via multiple entry points,
including the Back to School Packet, an online survey, and paper
forms. The improved accessibility of the Housing Questionnaire has
led to improvements in the identification of homeless and foster
students, helping increase the number of homeless/foster students
served. Once identified, students receive frequent outreach from a
dedicated MKV/Foster Coordinator and are given opportunities to
request additional resources from the school, including hotspots,
computers, school supplies, backpacks, and personal hygiene kits.
Students are also provided with targeted and localized information
about community resources, mental health support through Care
Solace, FAFSA, college application support, and prioritized access to
engagement support from the school Engagement Coaches and
Social Support Coordinators.

Career and College Prep Advisory Board

The Career and College Prep Advisory Board meets 2-3 times a year.
The Advisory Board assists the Prep Program by providing market-
based expertise and guidance in the development, implementation,
and evaluation of its various Industry Sectors and career pathways.
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A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

The 3rd-5th and Middle School Department will focus professional development around high-performing teams which focuses on the ongoing
cycle of inquiry or student data based on standards and skills. Additional PD will be offered to all teachers responsible for Integrated ELD to
address the language and academic needs of students in content area classrooms, including cultural proficiency/competency training, how to
utilize the state-adopted ELD standards in tandem with the state-adopted academic content standards, and scaffolds and strategies to
provide language clarification and acquisition support during content area lessons. (Goal 1, Action 1)

The school will be furthering the implementation of an MTSS model through the creation of grade span MTSS teams to analyze data to
determine what students need Tier 2 and Tier 3 intervention and identify barriers to learning. The SEL/Counseling team and grade level
leaders will be an integral part of these teams to allow collaboration on individualized support for students based upon needs. (Goal 1, Action
4)

The ELD department will begin providing LTELs, AR-LTELs, and Reclassified to Fluent English Proficient (RFEP) students who are not
demonstrating success in content area classes within the four-year monitoring period with tier 2 content area intervention for Guaranteed and
Viable Curriculum ELA and Math standards, and tier 3 reading intervention using the grade level department’s tier 3 intervention program.
(Goal 1, Action 3)

The Career and College Prep Advisory Board provided input and feedback to the school administration to determine which health sciences
pathways to close. (Goal 1, Action 5)

Parents stated they would like additional training to support their efforts to improve their capacity as a learning coach, including time
management tools, technology training, and increasing their knowledge of other available resources and support. In response, the amount of
FTE for the Community Coordinator was increased. Parents requested support in developing at-home strategies for motivating their child,
emotional support for children & appropriate balance of discipline. In response, the amount of FTE for the SEL, Counseling Specialists was
increased. (Goal 2, Action 2)

Parents and students would like teachers to allow for more in-school opportunities for students to interact with their teachers and classmates,
work collaboratively, and increase time for social interactions. The administration is working with teachers to increase the amount of time
provided for student collaboration during class time. In addition, more after-school activities are being offered, including a broad range of
after-hours student clubs. The Community Engagement team has likewise increased the number and scope of the activities provided to
parents, including programs for Spanish-speaking parents. (Goal 2, Action 2)

The amount of FTE for the Onboarding Specialist was increased to provide leadership and ensure individualized and ongoing onboarding
support throughout the first year of enroliment. Incoming families benefited from targeted resources that outlined program expectations and
communication platforms, identified resources and support request processes, and supported the effective use of the online school platform.
(Goal 2, Action 2)

The number of unhoused and foster youth numbers increase, additional MKV & Foster Youth Coordinator FTE are being added. (Goal 3,
Action 5)
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The CSI plan was updated, and an Action included in Goal 5. (Goal 5, Action 5)
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Goals and Actions

Goal
Goal # Description Type of Goal
1 Increase student achievement and proficiency for all students, including unduplicated pupils and Broad Goal

those with disabilities.

State Priorities addressed by this goal.

Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

This broad goal was developed because the state math (49.1 points below standard) achievement results are above the school's results. As
well as many student groups below in ELA. The CAASPP data shows the student groups of socioeconomically disadvantaged (29 below
standard) and English learners (87.6 below standard) are below all students (13.6 below standard) in ELA. Students with disabilities are
indicated in Red on the Dashboard and are 104 points below standard in ELA. The CAASPP data also shows the student groups of
socioeconomically disadvantaged (81.8 below standard) and English learners (105.3 below standard) are below all students (67.5 below
standard) in math. Students with disabilities are indicated in Red on the Dashboard and are 155.8 points below standard in math. 73% of
students with disabilities are also socioeconomically disadvantaged. English learners (EL) increased in English language proficiency by
23.8%, however, EL decreased in both ELA and math (red on the Dashboard). EL is making progress in English language development,
signaling a need for an increase in Integrated ELD actions and improved monitoring and intervention for Reclassified to Fluent English
Proficient (RFEP) students. The percentage of students completing a CTE pathway, 1.9%, is significantly lower than the state average of
18.7%. Additionally, the group of socioeconomically disadvantaged students has a rate of 1.2%, which is lower than all students. An increase
in CTE completion will also increase the College & Career Indicator, 13.7%, which is below the state average of 43.9%. Through the
implementation of the actions in this goal, the school anticipates achievement increasing in the areas identified in the Measuring and
Reporting Results section for the identified student groups below and all students.

ELA CAASPP

All students 13.6 points below standard

Indicated Red on the Dashboard

Student with Disabilities 104 below

Not Red on the Dashboard but below all students.

English Learners 87.6 below (not a significant student group)
Socioeconomically Disadvantaged 29 below

Math CAASPP
All students 67.5 points below standard
Indicated Red on the Dashboard
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Student with Disabilities 155.8 below
African American 124.9 below
Not Red on the Dashboard but below all students.
English Learners 105.3 below (not a significant student group)
Socioeconomically Disadvantaged 81.8 below

College/Career Indicator
All students 13.7%

Indicated Red on the Dashboard

White 9.7%
Not Red on the Dashboard but below all students.
Socioeconomically Disadvantaged 12.3%

Measuring and Reporting Results

*Red Dashboard
Indicator

**Not a significant
student group

Disabilities* 155.8
below
Socioeconomically
Disadvantaged 81.8
below

African American 124.9
below

Hispanic 81.8 below
White 44.5 below

Learners** 120.9
below

Student with
Disabilities* 124.9
below
Socioeconomically
Disadvantaged
47.5 below
Homeless*™™ n/a
African American
55.3 below
Hispanic 46.7
below

White 31 below
Asian** 46.7 below

Metric # Metric Baseline Year 1 Outcome = Year 2 Outcome VIR 101 e < | G lefer_ence
Outcome from Baseline
1.1 |ELA 2023 2024 At standard
13.6 below 28.9 below
CAASPP
Grades 3-8, 11 English Learners** English Learners**
Points from Standard 105.3 below 66.1 below
Source: Dashboard Student with Long-Term English
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Source: Dataquest

Student with Disabilities

13.3%
Socioeconomically

Disadvantaged 19.9%
African American 10.6%

Hispanic 20.3%
White 33.8%

English Learners
8.7%

Student with
Disabilities 8.1%
Socioeconomically
Disadvantaged
21.5%

African American
17.2%

Hispanic 21.6%
White 28.4%

Outcome from Baseline
1.2 |Mathematics 2023 2024 At standard
67.5 below 66.6 below
CAASPP
Grades 3-8, 11 English Learners# English Learners™*
Points from Standard 105.3 below 87 below
Source: Dashboard Student with Long-Term English
Disabilities* 155.8 Learners™* 167.2
*Red Dashboard below below
Indicator Socioeconomically Student with
**Not a significant Disadvantaged 81.8 Disabilities 151.1
student group below below
African American* Socioeconomically
124.9 below Disadvantaged
Hispanic 81.8 below 77.8 below
White 44.5 below Homeless** n/a
*Red Dashboard African American
Indicator 113.5 below
#Not a significant Hispanic 81.8
student group below
White 73 below
Asian** 9 below
1.3 |CA Science Test 2023 2024 50%
26.3% 24.7%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
1.4 | College/Career Indicator |2023 2024 40%
(CClI) 13.7% 12.4%
% of high school English Learners** N/A | English Learners**
graduates who are Student with N/A
"Prepared" Disabilities** 0.0% Student with
Source: Dashboard Socioeconomically Disabilities*™ 4.2%
Disadvantaged 12.3% | Socioeconomically
*Red Dashboard Homeless™ N/A Disadvantaged
Indicator African American** 11.2%
**Not a significant 6.3% Homeless™ N/A
student group Hispanic 15.8% African American**
White* 9.7% 12.5%
Hispanic 12.5%
White 15.4%
1.5 |CClI Details 2023 2024 40%
a-g Completion a-g Completion 15.2% | a-g Completion
CTE Pathway CTE Pathway 10.1%
Completion Completion 1.9% CTE Pathway
Both CTE & a-g CTE SED Only 1.2% Completion 0.8%
Completion Both CTE & a-g CTE SED Only
Passage of AP Exam Completion 1.0% 0.0%
Early Assessment Passage of AP Exam Both CTE & a-g
Program (EAP) 0.0% Completion 0.8%
Source: Dashboard Early Assessment Passage of AP
(Additional Reports) Program (EAP) 25.5% Exam 0.0%
Early Assessment
Program (EAP)
16.8%
1.6 | English Learner 2023 2024 70%
Progress
55.0% 37.9%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
% making progress Long-Term English
towards English Learners** 38.7%
language proficiency
Source: Dashboard
**Not a significant
student group
1.7 |English Learner 2023 2024 25%
Reclassification Rate 8.1%
4.8%
Reclassified from
English Leaner to Fluent
English Proficient
Source: Dataquest
1.8 |Reading/ELA 2023 2024 70%
TK Early Literacy (ESGI)
K/1st Early Literacy K ESGI Early Literacy |KESGI Early
Star360 55.6% Literacy 78.9%
2nd Reading Star360 1st Early Literacy 1st Early Literacy
Proficient & Advanced 55.9% 57.1%
(at/above grade level) 2nd Reading 43.6% 2nd Reading
Source: Internal 38.4%
K-2 Average 51.7%
K-2 Average
58.1%
1.9 |Math 2023 2024 70%
TK ESGI K-2 59.4% K-2 34.5%
K-2 Star360
Proficient & Advanced
(at/above grade level)
Source: Internal
1.10 |Reading Growth 2023 2024 70%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

The % of students
scoring below grade
level on the Star360
beginning-of-the-year
assessment
demonstrated one or
more years of growth on
the end-of-year
assessment.

Source: Internal

English Learners 54.2%
Student with Disabilities
40.0%
Socioeconomically
Disadvantaged 48.9%
African American 50.0%
Hispanic 42.1%

White 50.2%

Outcome from Baseline

49.1% 42.3%

The % of students

scoring below grade English Learners 44.8%

level on the Star360 Student with Disabilities

beginning-of-the-year 44.7%

assessment Socioeconomically

demonstrated one or Disadvantaged 45.0%

more years of growth on |African American 42.2%

the end-of-year Hispanic 46.9%

assessment. White 50.6%

Source: Internal

1.11 |Math Growth 2023 2024 70%

50.0% 45.3%

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable.
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A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable.

Actions
Action # Title Description Total Funds Contributing

1.1 Professional Professional development will focus on the implementation of the essential $144,805.44 Yes

Development components of a Professional Learning Communities (PLC) and improving
instructional practices based on data to address gaps in English language
arts and math proficiency and improve academic growth for all students. A
focus on the identification and understanding of essential standards (rigor),
common grading practices, common formative assessments, collaboration,
and the sharing of best practices as identified through observational data
should improve proficiency. The professional learning community model
ensures that students learn and are not just taught. Additionally, teachers
will be provided with systematic professional development and coaching on
Social Emotional Learning (SEL), aligned with the CASEL 5 framework.

1.2 Instructional Instructional coaches (IC) support the PLC process by partnering with $131,556.08 Yes
Coaching teachers to reflect on their instructional practices and set goals seeking
student outcomes as well as cycling through the four critical questions in
collaborative administrative teams around what we want teachers to know
and be able to do in their live instruction. IC use research-based coaching
techniques to help teachers identify areas of focus, set specific goals, and
implement teaching strategies designed to improve student achievement.

1.3 | English Language The school offers a Structured English Immersion (SEI) program, and $80,979.48 Yes
Support services for English Learners (ELs) are based on the Initial ELPAC, annual
Summative ELPAC, Interim ELPAC, and ongoing local formative and
summative assessments, in alignment with the California English
Language Development (ELD) Standards. Assessment results from these
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Action # Title Description Total Funds Contributing

state and local assessments are used to create individualized language
proficiency goals that drive Designated and Integrated ELD instruction and
support throughout the school year. For all English Learners, implement a
Designated ELD curriculum that is research-based, aligned with the
California ELD Standards, and taught by highly qualified ELD Specialists.
In addition, provide Integrated ELD instruction and support by content area
teachers who possess the required EL Authorization. Provide English
Language Arts (ELA) and Math academic support sessions, using
scaffolding and strategies to help make the rigorous academic content
comprehensible for and accessible to English Learners at all language
proficiency levels. In addition, provide all students with access to tutoring
on-demand in English and in five primary languages from Tutor.com.

Identify and monitor the progress of Long-Term ELs (LTELs) and At-Risk
LTELs (AR-LTELSs). In addition to the required Designated and Integrated
ELD, provide LTELs, AR-LTELs, and Reclassified to Fluent English
Proficient (RFEP) students within the four-year monitoring period who are
not demonstrating success in content area classes with: Tier 2 and Tier 3
language intervention with the Off2Class program, tier 2 content area
intervention for Guaranteed and Viable Curriculum ELA and Math
standards, and tier 3 reading intervention using the grade level
department’s tier 3 intervention program. Support Newcomer students with
tier 3 language intervention using the Rosetta Stone program, in addition to
the required Designated and Integrated ELD. Identify ways to support
newcomer students and their families to ensure the students receive the
appropriate services and resources, within and beyond the school setting,
to benefit their success.

Provide effective language assistance to Limited English Proficient (LEP)
students and families with the role of a bilingual engagement coach for
Spanish (the school’s highest primary language other than English, as
determined by language census data) and an on-staff interpreter/translator
for Arabic (the school’s second highest primary language other than
English, as determined by language census data). Prioritize family
engagement through Spanish and Arabic Language Coffee Chats for
Learning Coaches, Storytime in Spanish and Arabic for students and
families, and the offering of parent meetings in English and Spanish, with
translation tools provided for access in other primary languages. Gather
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Action # Title

1.4

Instructional Support

Description Total Funds

input from educational partners through the quarterly ELAC and DELAC
meetings and annual ELD Needs Assessment Survey for staff and
parents/guardians.

Use feedback provided from all educational partners and EL achievement
data to determine staff professional development annually. Offer
professional development for ELD Specialists responsible for Designated
ELD, focusing on the school’s Tier 1 ELD curriculum - Launch and Link to
Literacy, Tier 2 program - Off2Class, and Tier 3 Program - Rosetta Stone,
as well as high-impact research-based scaffolds and strategies that align
with California’s ELD standards. Offer all teachers responsible for
Integrated ELD with professional development to address the language
and academic needs of students in content area classrooms, including
cultural proficiency/competency training, how to utilize the state-adopted
ELD standards in tandem with the state-adopted academic content
standards, and scaffolds and strategies to provide language clarification
and acquisition support during content area lessons.

The school uses a Multi-Tiered System of Supports (MTSS) model that $74,524.42
helps educators provide targeted instruction and support to students.

MTSS is based on research and aims to improve student outcomes by

identifying and addressing student needs early. Teachers utilize formative

and summative assessments to evaluate the effectiveness of instruction

(tier 1) and determine which students need more targeted or intensive

instruction (tiers 2 and 3) to master essential standards. Online

supplemental instructional programs provide targeted intervention to

students who lack the universal learning skills necessary to be successful

across multiple content areas

Instructional leads use data to oversee and monitor the response to
instruction for students needing additional support in math and/or English
Language Arts. They provide training for supplemental instructional
programs and monitor students’ participation in the programs. They also
provide additional instructional support. Special Education instructional
paraprofessionals support students individually or in small groups during
live instruction sessions.

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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Action # Title

1.5

1.6

Career & Technical
Education (CTE)

Summer School

Description Total Funds

The Reading Coordinator works with teachers to implement, train, and
support the literacy program using research-based practices, instructional
techniques, and assessment requirements that align with California’s
English Language Arts and Literacy Standards.

The Career & Technical Education (CTE) program, focuses on the $103,015.19
importance of career readiness education and the opportunities it can
provide for youth in high-demand, high-growth job fields. Our program will
continue to offer and enhance our current industry sectors of Business and
Finance, Marketing, Sales, and Services, Information and Communication
Technologies (IT), Arts, Media, and Entertainment (AME), Health Science
and Medical Technology, and Public Services. The program also offers
the students the opportunity to participate in a student-led Career &
Technical Student Organization (CTSO), SkillsUSA, focusing on building
student leadership skills and technical skills in preparation for college or
career. The program provides small group College & Career Readiness
lessons hosted by the schools' counselors, work-based learning
opportunities for all students working toward pathway completion, and
Project Based Learning (PBL) electives, allowing the students to be more
hands-on in their learning. Dedicated CTE leadership and curriculum
specialists work to ensure equitable opportunities and access to engaging
and relevant content for all students. Careers and CTE course options
were expanded to Middle School. Students have the option to enroll in a
career exploration course. Once the course is complete, they can enroll in
High School IT, Business, or AME courses for high school credit.

The MTSS model is used to determine eligibility for summer school classes $27,857.59
focused on supporting at-risk students through extended learning time.

Elementary summer classes will focus on reading and math interventions.

Middle school classes will front-load students on the next grade level

standards, providing foundational skills, and remediation, to prevent

learning loss. The high school will offer students who are credit deficient

credit recovery courses and standard courses for those who need to

maintain their A-G status.
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Action # Title Description Total Funds Contributing

Elementary will also offer a Jump Start program to allow new students to
learn to navigate the online school and virtual classroom platforms, as well
as build on basic skills. These classes will also provide students the
opportunity to meet other students and begin to feel a part of the school

community.
1.7 | Instructional In elementary and middle schools, weekly Wildly Important Goals (WIG) Yes
Intervention meetings provide a platform for educators and leaders to discuss their

targeted, high-impact commitments aimed at helping students achieve their
academic objectives. Tier 2 and Tier 3 sessions are structured to assist
students in achieving personalized learning objectives aligned with the
guaranteed and viable curriculum (GVCs) standards in Mathematics and
English Language Arts (ELA). Educators evaluate student assessment
data to identify the specific learning targets within the standards where the
student demonstrates a lack of proficiency. The student is scheduled for
sessions that offer focused and timely interventions. Tier 3 instruction aims
to address deficiencies in foundational skills.

High school teachers convene weekly for data meetings, they analyze data
to identify students who require additional assistance in achieving mastery
of the course standards. Teachers implement targeted intervention
sessions several times a week, offering these students a renewed chance
to understand the essential standards. Office hours allow students to pose
questions, seek clarification, and improve their comprehension of the
subject matter.
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Goals and Actions

Goal
Goal # Description Type of Goal
2 Provide safe and effective learning environments that foster positive school culture and connection |Maintenance of Progress

driven by the input of parents, teachers, staff, and students that is inclusive and representative of Goal
the school's population.

State Priorities addressed by this goal.

Priority 3: Parental Involvement (Engagement)
Priority 6: School Climate (Engagement)

An explanation of why the LEA has developed this goal.

This goal was developed as a maintenance goal. Suspension and expulsion rates are both at 0%. As an independent study virtual school,
parents play an integral role in their child's education, the school intentionally involves parents, providing them with information and
resources to support student learning. The home language of all English learners and those EL reclassified is 10.1% Spanish and 13.9% of
families speak a language other than English. This is a need to provide translation and interpreter so all families can access the resources
and curriculum. Research has found that schools with family and community partnerships are more successful in improving students’
academic achievement and their college and career readiness compared to schools that do not engage families and community (Bryk,
Anthony S., et al. 2010). The unduplicated students are 69% of the school's population, we need to continue to reach out to these families.
There is a need to increase parent and student participation in the climate survey.

Measuring and Reporting Results

Target for Year 3 | Current Difference

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome .
Outcome from Baseline
2.1 |Parent Input in Decision 2023 2024 Increase parental
Making Overall, parents are (83%) Agree / involvement
satisfied with the Strongly Agree: "l
Summary of the trends | school, consider it have been given
and feedback from beneficial for their opportunities to

various parent surveys. |children, and appreciate  participate in
the support provided by | decision-making
Source: Dashboard the staff and teachers. | regarding my
Local Indicator, Parent |Having access to student's

and Family Engagement |review their student's education."”
progress and preview

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma Page 22 of 100



http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#MeasuringandReportingResults

Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

curriculum is important
to them. Itis
appreciated by them
that the curriculum is
versatile and
comprehensive and that
their students have
access to a variety of
courses of study. In
their surveys, parents
indicate that they are
pleased with the variety
of opportunities that the
school offers to high
school students as well
as socialization
activities for students of
all ages. They
appreciate that the
school rewards
students who excel and
succeed.

(88%) Agree /
Strongly Agree:
"The school has
created a
welcoming
environment for all
families in the
community.”

Parents generally
convey satisfaction
with the school,
which positively
impacts all
students. They
value the
assistance
teachers and staff
provide and the
school's efficient
communication
with students and
families. Daily
prompts regarding
class attendance
and assignments
help students stay
focused. Parents
appreciate the
chance to monitor
their child's
progress and
access educational
materials in
advance to
address any
academic hurdles.
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

They appreciate
the school's
diverse and
extensive
curriculum, which
offers numerous
courses and
effective teaching.
Additionally,
parents welcome
the various
opportunities for
high school
students and
socialization
activities available
at all grade levels.
Furthermore, the
staff dedicated to
supporting
Spanish-speaking
parents is
positively
acknowledged.

2.2

Efforts to seek
participation of parents
of

unduplicated pupils

Source: Dashboard
Local Indicator, Parent
and Family Engagement

2023

English learners receive
additional outreach from
teachers and ELD
specialists. An EL
parent meeting is held
each fall, as well as
regular ELAC meeting.
Communication
between families and
the school is provided in
English and Spanish.

2024

English learners
receive additional
outreach from
teachers and ELD
specialists. An EL
parent meeting is
held each fall, as
well as regular
ELAC meeting.
Communication
between families

Increase
participation of
parents of
unduplicated

pupils
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

Many communications
also have the option to
translate it into many
different languages (i.e.
ParentSquare,
websites, online
school). Interpreters are
always available when
needed through CLI.
Socioeconomically
disadvantaged families
are provided an ISP
which allows not only
students to participate
but also families.
Families are provided
with information and
resources to support
student learning.
Teachers regularly
conference with families
on student progress
and expectations, and
systems give parents
access to student
grades, assessments,
and online school
activities.

and the school is
provided in English
and Spanish.
Many
communications
also have the
option to translate
it into many
different languages
(i.e. ParentSquare,
websites, online
school).
Interpreters are
always available
when needed
through CLI.
Socioeconomically
disadvantaged
families are
provided an ISP
which allows not
only students to
participate but also
families. Families
are provided with
information and
resources to
support student
learning. Teachers
regularly
conference with
families on student
progress and
expectations, and
systems give
parents access to
student grades,
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome .
Outcome from Baseline
assessments, and
online school
activities.
2.3  Efforts to seek All parents/guardians Al Increase

participation for pupils
with
exceptional needs

Source: Dashboard
Local Indicator, Parent
and Family Engagement

are invited and
encouraged to attend
30 day, annual, and
triennial IEPs. Each
time a parent/guardian
is informed of a
meeting, a Notice of
Meeting is documented
in the Special Education
Information System
(SEIS).

parents/guardians
are invited and
encouraged to
attend 30 day,
annual, and
triennial IEPs.
Each time a
parent/guardian is
informed of a
meeting, a Notice
of Meeting is
documented in the
Special Education

participation of
parents who have
a child with
exceptional needs

Information
System (SEIS).

2.4 |Suspension Rate 2023 2024 0%
Source: Dataquest 0% 0%

2.5 | Expulsion Rate 2023 2024 0%
Source: Dataquest 0% 0%

2.6 | Student Perception of 2022 2024 Increase parent
School Safety and Students feel safe Overall, and student
Connectedness 100.0% respondents participation in the
Source: School Climate |Teachers care about indicated the climate survey.
Survey student success at school has a Grades 2 & 5 -

school 100.0%
School promotes

academic success
99.1%

favorable climate
that promotes
learning.

Positive trends
include students

Increase school
connectedness by
increasing student
opportunities to
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

School fosters and
appreciation of
differences and
diversity 100%

Overall, respondents
indicated the school has
a favorable climate that
promotes learning. The
majority of students do
feel they are
academically
challenged.

feeling that adults
at the school
genuinely care
about them,
support their
learning, and
encourage them to
attend school each
day. They also
indicated that the
school is a safe
place for them,
and teachers and
adults respond
appropriately to
any reported
bullying incident
and, moreover,
make it clear that
bullying is not
tolerated.

Results indicate
that there has
been improvement
since the last
survey regarding
opportunities for
students to make
decisions about
school and class
activities. As we
continue to focus
on this area, this
year's survey
results indicate
that students
would like more

share ideas in
class.

MS/HS - Increase
peer
connectedness by
creating
opportunities for
students to
interact,
collaborate, and
help each other.
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Target for Year 3 | Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome .
Outcome from Baseline

opportunities for

peer interaction,

building student

connections, and
helping others.

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable.

Actions
Action # Title Description Total Funds Contributing
2.1 English Language Provide interpreter and translation services so families who speak a $3,539.37 Yes
Services language other than English will be engaged in school.
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Action # Title
2.2 Engagement
2.3 | Social Emotional

Learning, Prevention,
and Intervention

Description Total Funds

To enhance student academic achievement and elevate graduation rates, $37,627.40
the school prioritizes family engagement as a key strategy. Staff takes the
initiative to reach diverse families through regular and reciprocal school-to-
home communication via newsletters, email, texting, phone calls, and live
or recorded sessions. Regular, positive, respectful, and productive
communication is used to establish a trusting relationship with families.
Educational partner meetings and surveys provide an opportunity for
families to provide feedback.

For the home-school partnerships to result in improved student outcomes,
the school models strategies to support learning at home. Being an
independent student program, families play a vital role in their child’s
education. To set them up for success, new families are provided
information, resources, and support, to ensure they understand how to
utilize the online school and meet enroliment requirements.

To provide a healthy and positive school culture and climate the school has
integrated enrichment and extracurricular activities for students into our
program. In addition, these activities provide a channel for reinforcing the
lessons learned in the classroom, offering students the opportunity to apply
academic sKkills in a real-world context, and are thus considered part of a
well-rounded education. Research shows a positive correlation between
participation in extracurricular activities and academic performance
(HonorsSociety.org, 2023). Students who participate in these activities
often show improved grades, higher educational aspirations, increased
college enroliment, and reduced absenteeism. Extracurricular activities
also contribute significantly to personal development, fostering essential
life skills and enhancing students' overall well-being.

The SEL, Prevention & Intervention Department is dedicated to building $55,803.86
and fostering supportive relationships within our school community - with

staff, families, and students. Strong relationships with teachers and school

staff can dramatically enhance students’ motivation levels and promote

learning. According to Harvard’s Center on the Developing Child,

individuals who demonstrate resilience in response to one form of

adversity may not necessarily do so in response to another. When schools,

communities, and families strengthen these factors, they optimize

resilience across multiple contexts.

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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Action # Title

Description Total Funds

The SEL, Prevention & Intervention Department will support student
resilience by:

fostering supportive adult-child relationships

scaffolding learning so students build a sense of self-efficacy and control
strengthening adaptive skills and self-regulatory capacities through explicit
SEL instruction

providing specialized support and targeted resources to students and
families dealing with trauma

Identifying and implementing protocols to ensure school and student
safety.
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Goals and Actions

Goal
Goal # Description Type of Goal
3 Provide all pupils access to standards-aligned courses in a well-rounded curriculum taught by Maintenance of Progress

appropriately assigned and credentialed teachers, by utilizing 21st Century technology and targeted Goal
programs and services.

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)
Priority 2: State Standards (Conditions of Learning)
Priority 7: Course Access (Conditions of Learning)

An explanation of why the LEA has developed this goal.

There is a need to maintain the current level of 100% of students enrolled in a minimum of language arts, math, science, and history at the
TK-8 level, with most students participating in at least six courses and high school students enrolled in a-g, honors, advanced placement, and
credit recovery courses. 100% of students have Standards—aligned instructional materials for all core classes. There is a need to increase
the number of students completing all a-g course. Unduplicated pupils have the same access to all programs and services as their peers due
to our virtual courses and classroom, mailing all student printed materials, and providing every family with a computer. The need is to ensure

all students can access the resources provided and learn.

Measuring and Reporting Results

Credentials and
Misassignment 0.1%
Credentialed Teachers
Assigned Out-of-Field

Credentials and
Misassignment
0.0%
Credentialed

2.1% Teachers
Unknown/Incomplete Assigned Out-of-
1% Field 1.4%

Metric # Metric Baseline Year 1 Outcome = Year 2 Outcome Targgt e R ) | (GITTER: lefer_ence
utcome from Baseline
3.1 | Fully Credentialed and |2021-2022 2022-2023 100%
Appropriately Assigned | Fully Credentialed and | Fully Credentialed
Teachers Properly Assigned and Properly
96.8% Assigned 98.1%
Source: Dataquest Teachers Without Teachers Without

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Page 31 of 100


http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#MeasuringandReportingResults

Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Unknown/Incomple
te 0.5%
3.2 | Access to Standards— Fall 2023 Fall 2024 100%

Aligned Instructional
Materials

Source: SARC

100% of students have
Standards—Aligned
instructional materials
for all core classes.

100% of students
have Standards—
Aligned
instructional
materials for all
core classes.

3.3 | Facilities in “Good” N/A N/A N/A
Repair as Measured by | Virtual Virtual
Facility Inspection Tool
(FIT)
3.4 | Implementation of State 2023 2024 Full
Standards Progress implementing | Progress in Implementation

Source: Dashboard

each academic
standards for all
students.

Full Implementation (4)
in the following areas,
CTE, Health Ed,
Physical Ed, Visual and
Performing Arts, World
Language.

implementing each
academic standard
for all students.

CTE Initial
Implementation (3)
Health Ed Initial
Implementation (3)
Physical Ed Initial
Implementation (3)
Visual and
Performing Arts
Initial
Implementation (3)
World Language
Beginning
Development (2)

and Sustainability
(5)
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
3.5 |How the programs and 2023 2024 ELD aligned to

services will enable ELD aligned to ELA ELD aligned to ELA Standards
English learners (EL) to |Standards ELA Standards Progress in
access the CCSS and providing
the ELD standards for Progress in providing Progress in professional
purposes of gaining professional learning for  providing learning for
academic content teaching and making professional teaching and
knowledge and English |instructional materials |learning for making
language proficiency. are initially implemented | teaching and instructional

(3). making materials are fully
Source: Dashboard instructional implemented (4).

Progress in materials are

implementing policies or |initially Progress in

programs support and | implemented (3). implementing

successful engagement policies or

of school leadership is
fully implemented (4).

Progress in
implementing
policies or
programs support
and successful
engagement of
school leadership
is fully
implemented (3).

programs support
and successful
engagement of
school leadership
is fully
implemented and
sustainable. (5).

3.6

Course Access

The extent to which
pupils have access to
and are enrolled in a
broad course of study
that includes all of the
subjects.

Source: Dashboard

Fall 2023

Students in grades 2-5
have access to 3 levels
of Spanish and French,
2 levels of Mandarin,
and one level of
German.

Middle school and high
school have multiple
levels of Spanish and
French.

Fall 2024

Students in grades
2-5 have access to
2 levels of Spanish
and 2 levels of
Mandarin.

Middle school
students have
access to 2 levels
of Spanish.

Maintain Offerings
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome @ Year 2 Outcome .
Outcome from Baseline
High school
All students in grades  |students have
TK-8 are offered a new |access to multiple
grade-specific art and |levels of Spanish
music course each and French.
year.
All students in
grades TK-8 are
offered a new
grade-specific art
and music course
each year.
3.7 |Programs and services |Fall 2023 Fall 2024 Maintain
developed and provided |Unduplicated pupils Unduplicated
to unduplicated pupils. |have the same access |pupils have the
to all programs and same access to all
Source: Internal SIS services as their peers. |programs and
Being a virtual school |services as their
allows for all students to |peers. Being a
have the same access. |virtual school
allows for all
students to have
the same access.
3.8 |Programs and services |Student with Student with Maintain

developed and provided
to individuals with
exceptional needs

exceptional needs have
the same access to all
programs and services
as their peers. Being a
virtual school allows for
all students to have the
same access. In
addition, all
accommodations and
services in a student's
IEP are provided. Some

exceptional needs
have the same
access to all
programs and
services as their
peers. Being a
virtual school
allows for all
students to have
the same access.
In addition, all
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
services are provided in laccommodations
person by outside and services in a
vendors. student's IEP are
provided. Some
services are
provided in person
by outside
vendors.
3.9 | Percentage of new 2022-2023 2023-2024 10%
teachers and 24.4% 20.3%
educational specialists
(Hired during S1)
Source: Internal
3.10 | Teacher Retention Rates | Baseline Data will be 2023-2024 N/A

% of new hires that
completed the year
% or rehires that

completed the year

Source: Internal

Collected in 2024

86.1% of new
teachers
completed the year

83.7% of rehires
completed the year

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable.
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A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections

on prior practice.

Not Applicable.

Actions
Action # Title

3.1 Student ISP

3.2 | High Quality
Teachers

3.3 Equity, Access &
Accountability

Description

Provide an internet subsidy for students who qualify for free and reduced
lunch.

Hire and retain highly qualified fully credentialed teachers. Salary
increases and/or bonuses are granted to better attract and retain highly
qualified and credentialed instructional staff.

The team of administrators and staff collaborate to guarantee equity,
accessibility, and accountability. An integral part of the team is those who
ensure all data is collected and presented in a manner that is
comprehensible to all educational partners. Through the collection and
analysis of data related to student achievement, school climate, and
teacher effectiveness, it becomes possible to identify areas of
improvement and make informed decisions regarding resource allocation
and intervention strategies. Team members are committed to aligning all
facets of the academic program with state standards, ensuring that every
student is actively learning, and creating conditions that foster productive
discourse between all educational partners. Team members are
responsible for creating and supervising the implementation of an MTSS
framework, ensuring that all students receive the necessary levels of
support within the MTSS model. They routinely assess the progress of
English learner support implementation. Team members collaborate to
develop schedules that include coursework aligned with the "a-g"
requirements for all high school students, while also ensuring access to
advanced classes when needed. They engage with administrators,

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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Action # Title Description

educators, parents, and students to design a challenging schedule that
meets the needs of every student.

3.4 Curriculum Specialist Curriculum Specialists play a crucial role in ensuring that the school
delivers a high-quality curriculum that meets the state standards. They
facilitate the work to align essential standards to state testing blueprints,
as, well as, vertically aligning the essential standards from TK to 12th
grade, on an annual basis. The essential standards bring coherence to
instruction by articulating goals that are attainable and increasing students’
knowledge. They work to reduce achievement and climate gaps and
ensure equity for every student.

3.5 MKV/FY McKinney Vento and Foster Youth Liaisons will ensure students living in
homeless situations and/or foster youth have full and equal access to
school programs, support to meet academic standards, and resources to
remove barriers so they can engage with school. These supports are need-
based and include providing students living in a homeless situation a
hotspot so they can access their online classes, necessary school supplies
to complete assigned work, and hygiene kits to meet basic personal needs.

3.6 | Staff Training All teachers who are new to our school will be provided with multiple levels
of support. First, they will begin the school year early so they can receive
training on the nuts and bolts of operations before all staff professional
begins. Instructional teacher leaders will be assigned to new to our school
teachers to ensure all students are learning. These teachers will also be
paired with veteran teachers who will support them with their assigned
duties. New leaders will be provided with similar support. Including being
paired with a veteran leader. New teachers and new administrators will be
provided with an induction mentor when appropriate. They will meet
regularly and work with an induction program that the inductee has chosen.

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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Goals and Actions

Goal

Goal # Description

4 Decrease the chronic absenteeism rate by 2% overall and for each significant student group by the
end of the year.

State Priorities addressed by this goal.

Priority 5: Pupil Engagement (Engagement)

An explanation of why the LEA has developed this goal.

Type of Goal

Focus Goal

This goal was developed to decrease chronic absenteeism for all students and all student groups. The chronic absenteeism data shows the

student group of socioeconomically disadvantaged (11.7%) is higher than all students, 8.7%. The attendance rate of English learners, 97.4%,
is lower than all students, 96.1%. Students' engagement in learning and schools is largely based on being seen and valued. Disengagement
and absences occur when a student does not feel seen, heard, or appreciated.

Chronic Absenteeism Rate

All students 8.7%
Red Dashboard Indicator

Socioeconomically Disadvantaged 11.7%

Measuring and Reporting Results

Source: Internal

English Learners 97.4%
Student with Disabilities
94.2%
Socioeconomically
Disadvantaged 96.0%
African American 95.9%
Hispanic 95.5%

White 96.1%

English Learners
96.4%

Student with
Disabilities 94.4%
Socioeconomically
Disadvantaged
96.2%

, . : Target for Year 3 | Current Difference
Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Outcome from Baseline
4.1 Attendance Rate 2023 2024 98%
96.1% 96.2%
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Source: Dashboard

Student with Disabilities
13.3%
Socioeconomically
Disadvantaged® 11.7%
African American 9.8%
Hispanic 8.2%

White 9.5%

Filipino 0.0%

*Red Dashboard
Indicator

English Learners
11.5%

Long-Term English
Learners™* 25.0%
Student with
Disabilities 15.3%
Socioeconomically
Disadvantaged
13.4%

Homeless*™ 38.5%
African American
5.7%

Hispanic* 14.9%
White 11.4%
Asian** 3.7%

Two or More
Races** 13.7%
Filipino** 0.0%

Outcome from Baseline
African American
97.0%
Hispanic 95.7%
White 96.2%
4.2 | Chronic Absenteeism 2023 2024 10% for all student
Rate 8.7% 11.4% groups

4.3

High School Dropout
Rate

Source: SARC

2023
28.4%

English Learners
Student with Disabilities
38.5%
Socioeconomically
Disadvantaged 28.4%
Homeless

African American 31.3%

2024
42.5%

English Learners
Student with
Disabilities 50.0%
Socioeconomically
Disadvantaged
44.9%

Homeless

10%
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Target for Year 3 | Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome .
Outcome from Baseline
Hispanic 36.8% African American
White 19.4% 25.0%

Hispanic 46.9%
White 43.6%

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable.

Actions
Action # Title Description Total Funds Contributing
41 Compass The Compass Program provides information, resources, and support to $98,924.54 Yes

students and families who are new to our schools, who are struggling to
meet enrollment requirements due to a lack of engagement with the
school, or who are in a crisis due to an absence of resources or social-
emotional issues. The goal is to identify the root issue that is prohibiting the
student from being successful in school, provide targeted support to build
relationships and bring about success and engagement.
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Action # Title Description Total Funds Contributing

4.2 Attendance For students to be successful in our virtual program, they must complete Yes
Intervention assigned schoolwork and attend live online classes daily. Teachers
monitor work completion and class attendance and create high-impact
commitments for those students in their class needing additional support to
attend and engage in their schoolwork.
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Goals and Actions

Goal

Goal #
5

Description

Increase the graduation rate by 5% in each significant student group and overall, by the end of the

school year.

State Priorities addressed by this goal.

Priority 5: Pupil Engagement (Engagement)

An explanation of why the LEA has developed this goal.

Type of Goal

Focus Goal

This focused goal was developed to improve the graduation rate. Both the graduation rate of all students (68.6%) and socioeconomically
disadvantaged (69%) are low and significantly below the state average for all students (86.4%) and socioeconomically disadvantaged
(83.7%). The course pass rate for all students is 76%, the student group of English learners is 70%, and socioeconomically disadvantaged is
73%. The credit sufficiency for English learners (71%) and socioeconomically disadvantaged (70%) are below all students (73%).
Educational partner feedback indicated that increasing the graduation rate should be a priority for the school.

Measuring and Reporting Results

Source: Dashboard

Socioeconomically
Disadvantaged 69%

The following student
groups are not
significant

Student with Disabilities
66.7%

African American 62.5%
Hispanic 59.0%

White 78.1%

Socioeconomically
Disadvantaged
54.7%

The following
student groups are
not significant
Hispanic 55.6%
White 55%

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 | Current lefer_ence
Outcome from Baseline
5.1 Graduation Rate 2023 202 85%
68.6% 571%
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome @ Year 2 Outcome Outcome from Baseline
5.2 |High School Course 2023 2024 85%
Pass Rate 76.0% 74.9%
Source: Internal English Learners 70.3% English Learners
Student with Disabilities | 76.2%
70.8% Student with
Socioeconomically Disabilities 60.9%
Disadvantaged 73.2% | Socioeconomically
African American 84.1% |Disadvantaged
Hispanic 72.4% 72.8%
White 69.9% African American
81.9%
Hispanic 74.9%
White 70.8%
5.3 | Credit Sufficiency 2023 2024 80%
% of students who are | 72.7% 51.7%
credit sufficient
English Learners 71.4% English Learners
Source: Internal Student with Disabilities 49.8%
63.9% Student with
Socioeconomically Disabilities 36.5%
Disadvantaged 69.9% | Socioeconomically
African American 82.7% | Disadvantaged
Hispanic 71.4% 43.8%
White 69.0% African American
45.8%
Hispanic 53.3%
White 52.5%
5.4 | % of Students who 2023 2024 10%
Completed a-g 15.2% 10.1%

Requirements
(Combined Four- and
Five-Year Graduation
Rate)

Student with Disabilities
0.0%
Socioeconomically
Disadvantaged 11.9%

English Learners
N/A

Student with
Disabilities 0.0%
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Metric # Metric Baseline Year 1 Outcome @ Year 2 Outcome Targgt el eal & e lefer_ence
utcome from Baseline
Source: Dashboard African American 12.5% | Socioeconomically

Hispanic 15.4% Disadvantaged

White 15.6% 8.4%
African American
12.5%
Hispanic 5.6%
White 12.5%

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,

and any relevant challenges and successes experienced with implementation.

Not Applicable.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable.

Actions
Action # Title Description Total Funds Contributing
5.1 | Transcript Evaluation Transcripts from non-U.S. schools are evaluated so that students can be $811.43 Yes
Service accurately placed and receive credit for courses taken and passed outside

the U.S.
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Action # Title

5.2

5.3

5.4

Guidance Program

Math/ELA
Intervention

A-G Completion

Description Total Funds

The school guidance program aligns with American School Counselor $85,945.43
Association (ASCA) standards/domains. Counselors meet consistently
one-on-one with students to address academics, mental health, and social-
emotional needs, and put plans in place to help bridge gaps in learning and
credit deficiency. The team conducts transcript audits to ensure proper
grade entry following each grade reporting period. They ensure students
have up-to-date documentation (transcripts from prior schools, AP test
scores, college transcripts, etc.) on file. They focus on the early
identification of students who may become credit deficient and work with
school staff to put plans in place to recover credits and meet college career
readiness measures. The team ensures all students remain on a path to
graduation and follows them for one-year post-graduation. The team works
in partnership with all departments to analyze the unique needs of students
with disabilities to identify high school completion and post-secondary
possibilities. The counseling team conducts weekly data digs to make
meaningful commitments to identify and support significant struggling
student groups. The student group of Hispanic has been designated as
needing consistent attention and support in addition to other identified
groups. These students receive priority contact and support from their
Counselor.

Increase high school math and English course offerings to supplement $41,566.48
core instruction and prevent credit deficiency.

Increase the number of high schoolers graduating with A-G eligibility by $25,473.10
incorporating use of the California Colleges portal in one on one and small

group sessions held by the Counselor. We will connect qualifying students

to community colleges for dual or concurrent enroliment, provide targeted

college application workshops for students and families, staff training

opportunities in the areas of college readiness and postsecondary

planning, professional development for teachers to obtain AP certification,

and provide access to AP courses.

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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Action # Title Description Total Funds Contributing

5.5 | Math Coaches Building capacity of teachers by providing math professional development $125,000.00 No
in instructional techniques and strategies to improve student proficiency.
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2024-25]

Total Projected LCFF Supplemental and/or Concentration Grants

Projected Additional 15 percent LCFF Concentration Grant

$1,419,900

$

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Increase
or Improve Services for the
Coming School Year

LCFF Carryover — Percentage

LCFF Carryover — Dollar

Total Percentage to Increase or
Improve Services for the Coming
School Year

13.003%

1.937%

$183,071.70

14.940%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

LEA-wide and Schoolwide Actions
For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the

unduplicated student group(s).

Goal and e
Action # Identified Need(s)
11 Action:

Professional Development

Need:

The CAASPP data shows the student groups
of socioeconomically disadvantaged (29 below
standard) and English learners (87.6 below
standard) are below all students (13.6 below
standard) in ELA. The CAASPP data also
shows the student groups of

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

We will improve proficiency through a focused
effort on the identification and understanding of
essential standards (rigor), common grading
practices, common formative assessments,
collaboration, and the sharing of best practices as
identified through observational data (improved
proficiency in ELA/math).
This action is being provided on an LEA-wise
basis because professional development focusing
on low-achieving students should also improve all
socioeconomically disadvantaged (81.8 below |student achievement by providing the most

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Metric(s) to Monitor
Effectiveness

Progress will be monitored
through staff surveys
(quantitative and
qualitative).
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Goal and

Action # Identified Need(s)

standard) and English learners (105.3 below
standard) are below all students (67.5 below
standard) in math.

Through the WASC process, leadership and
teachers indicated the need to refine
professional development to focus on
implementing the essential components of a
PLC and improving instructional practices
based on data to address gaps in language
arts and math proficiency.

Scope:
LEA-wide

1.2 Action:
Instructional Coaching

Need:

The CAASPP data shows the student groups
of socioeconomically disadvantaged (29 below
standard) and English learners (87.6 below
standard) are below all students (13.6 below
standard) in ELA. The CAASPP data also
shows the student groups of
socioeconomically disadvantaged (81.8 below
standard) and English learners (105.3 below
standard) are below all students (67.5 below
standard) in math.

Educational partner feedback, through the
WASC process, indicated leadership and
teachers want to refine professional
development to focus on implementing the
essential components of a PLC and improving
instructional practices based on data to

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

effective learning environment for students. The
majority of students in each teacher's class are
socioeconomically disadvantaged.

Instructional coaches will be assigned to all
teachers to support the PLC. Research-based
coaching techniques will be used to help teachers
identify areas of focus, set specific goals, and
implement teaching strategies designed to
improve student achievement.

This action is being provided on an LEA-wise
basis because instructional coaching focused on
low-achieving students should also improve all
student achievement by providing the most
effective learning environment for students. The
majority of students in each teacher's class are
socioeconomically disadvantaged.

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Metric(s) to Monitor
Effectiveness

Progress will be monitored
through staff surveys
(quantitative and
qualitative).
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Goal and Identified Need(s) How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor

Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
address gaps in language arts and math
proficiency.
Scope:
LEA-wide
1.4 Action: The school will increase the percentage of Progress will be monitored
Instructional Support students demonstrating proficiency in ELA and through the school's
Math, as measured by the CAASPP, including reading and math
Need: increases in the percentage of English Learners, | assessments (Star360) for
Additional student groups to be served: Students with Disabilities, and African American the student groups of
Students with Disabilities, African American students scoring proficient. This will be socioeconomically
accomplished through increased and targeted disadvantaged, English
The CAASPP data shows the student groups | professional development for all teachers and learners, African

of socioeconomically disadvantaged (29 below  specialists, and supplemental programs to target | American, and special
standard) and English learners (87.6 below students' specific content area needs at tiers 2 and education students.
standard) are below all students (13.6 below |3 in ELA and Math. Effectiveness will be
standard) in ELA. Students with disabilities are This action is designed to address the identified measured by CAASPP,
indicated Red on the Dashboard and is 104 needs of unduplicated students; however, it will be | Star360 data, and
points below standard in ELA. The CAASPP  provided on an LEA wide basis because all Educational Partner
data also shows the student groups of students preforming below grade level can benefit |Feedback.
socioeconomically disadvantaged (81.8 below from these opportunities.

standard) and English learners (105.3 below

standard) are below all students (67.5 below

standard) in math. Students with disabilities

are indicated Red on the Dashboard and is

155.8 points below standard in math. 73% of

students with disables are also

socioeconomically disadvantaged.

Educational partner feedback was collected,

88% of families said additional instructional

support through interventions is a priority (high

or medium).
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Goal and

Action # Identified Need(s)

Scope:
LEA-wide

1.5 Action:

Career & Technical Education (CTE)

Need:
Additional Student Group
White

The percentage of students completing a CTE
pathway, 1.9%, is significantly lower than the
state average of 18.7%. Additionally, the group
of socioeconomically disadvantaged students
has a rate of 1.2%, which is lower than all
students. An increase in CTE completion will
also increase the College & Career Indicator,
13.7%, which is below the state average of
43.9%. The student group of White (9.7%) was
indicated Red on the Dashboard.

Educational partner feedback has found the
CTE pathway instrumental for students to
succeed outside of school, both now and in
their future careers. Areas of need, not all
students are following through and completing
the pathways, increased communication
between teachers and families, and finding
ways to increase student attendance at
College & Career Readiness Workshops (i.e.
college app prep, financial aid, job search).
Parents indicated CTE as a high priority.

Scope:

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

The CTE program will allow students who are not
planning on attending college another way to
prepare for a career. The CTE program provides
students with career and academic skills, as well
as skills that are needed for the modern
workplace, such as critical thinking;
communication; teamwork; citizenship, integrity,
and ethical leadership; research tools; creativity;
and innovation.

This action will create an opportunity to
significantly increase the CTE Completion rate for
socioeconomically disadvantaged students
because it is designed to address their identified
needs. However, the action is being provided on
an LEA-wide basis to maximize its impact on
increasing overall CTE Completion rates for all
students.

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Metric(s) to Monitor
Effectiveness

Progress in increasing the
CTE pathway completion
rate of our
socioeconomically
disadvantaged students as
well as all students will be
monitored.

Feedback will be sought
from students, parents,
and staff about the CTE
program.
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Goal and Identified Need(s) How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
LEA-wide
1.6 Action:
Summer School
Need:
Scope:
LEA-wide
2.2 Action: The positive influence of school practices to We will monitor progress
Engagement engage families is greatest for low-income through feedback from
children; in fact, the disparity between middle- and  educational partners.
Need: low-income families’ readiness to work effectively | Effectiveness will be
Research has found that schools with family | with schools contributes to the achievement gap. | measured through the CA
and community partnerships are more (Henderson, Anne T, and Karen L. Mapp. 2002) Dashboard Local Indicator
successful in improving students’ academic This action is designed to meet the need to of Parent & Family
achievement and their college and career engage unduplicated pupils and their families but | Engagement.
readiness compared to schools that do not will benefit all students.

engage families and community (Bryk,
Anthony S., et al. 2010). The unduplicated
students are 69% of the school's population.
Educational partner feedback was collected,
91% of families said family, community, and
student engagement is a priority (high or
medium). 87% of families indicated that they
have been given opportunities to participate in
decision making regarding my student's
education.

Scope:
LEA-wide
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Goal and Identified Need(s) How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
3.2 Action: Hire and retain highly qualified fully credentialed Hire and retain highly

High Quality Teachers teachers. qualified fully credentialed
We expect these actions to significantly improve teachers.
Need: achievement for unduplicated pupils as this action | Effectiveness will be

Recent studies suggest that teachers have a | is designed to address their identified needs.
far greater impact on student achievement However, this action will be provided on an LEA- | Fully Credentialed and
than any other single schooling factor. ( wide basis because all students will benefit from | Appropriately Assigned
Darling-Hammond, Linda. 2006) Not all of our | highly qualified teachers that has experience in our Teachers indicator and
teachers are fully credentialed and school setting. percentage of new hires
appropriately assigned. During 22-23, 24.4% each year.

of teachers were newly hired during the first

semester. By the end of the year, 27% of

teachers were newly hired.

Educational partner feedback was collected,

96% of families said recruiting, training, and

retaining qualified teachers is a priority (high or

medium). The union negotiated a pay increase

and a bonus. Teachers stated the pay is a

factor in them returning the next year.

measured through the

Scope:
LEA-wide

3.3

Action:
Equity, Access & Accountability

Need:

There is a need to maintain the current level of
100% of students enrolled in a minimum of
language arts, math, science, and history at
the TK-8 level, with most students participating
in at least six courses and high school
students enrolled in a-g, honors, advanced
placement, and credit recovery courses. 100%

The Equity, Access, & Accountability team works
together to ensure all students have access to a
broad course of study and standard-aligned
instructional materials.

Unduplicated pupils have access to and are
enrolled in a broad course of study, however, not
all students pass their classes. In high school, the
pass rate of all students is 75%, while it is only
57% for English learners and 72% for
socioeconomically disadvantaged students. This
action will create an opportunity to significantly
increase not only access but engagement in a

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Progress will be monitored
through high school
course pass rates, and
Dashboard local indicators
of implementation of state
academic standards and
Access to a Broad Course
of Study.
We will continue to seek
feedback from educational
partners regarding the
implementation and
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Goal and
Action #

How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor

Identified Need(s) Provided on an LEA-wide or Schoolwide Basis Effectiveness

of students have Standards—aligned broad course of study for unduplicated students access of standards and a
instructional materials for all core classes. because they are designed to address their broad course of study.
Educational partners' feedback was collected, | identified needs. However, these actions are being
93% of families said that high school students | provided on an LEA-wide basis to maximize their
completing all courses (a-g) is a priority (high |impact in increasing overall engagement in a
or medium). broad course of study with standard-aligned

instructional materials for all students.

Scope:
LEA-wide

34 Action: Curriculum Specials ensure that all instructional Progress will be monitored

Curriculum Specialist materials are aligned to standards and that all through high school
students have access to them. course pass rates, and

Need: This action is designed to ensure the curriculum is | Dashboard local indicators
Unduplicated pupils have the same access to aligned and presented in a way unduplicated of implementation of state
all programs and services as their peers due | pupils can access it; however, this action will be academic standards and
to our virtual courses and classroom, mailing | provided on a LEA wide basis because all Access to a Broad Course
all student printed materials, and providing students need to effectively access the curriculum |of Study.

every family with a computer. The need isto  to learn.
ensure all students can access the resources
provided and learn. The CAASPP data shows
the student groups of socioeconomically
disadvantaged (29 below standard) and
English learners (87.6 below standard) are
below all students (13.6 below standard) in
ELA. The CAASPP data also shows the
student groups of socioeconomically
disadvantaged (81.8 below standard) and
English learners (105.3 below standard) are
below all students (67.5 below standard) in
math.

Educational partners' feedback was collected,
90% of families said that aligning the core
curriculum with the standards is a priority (high
or medium).

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

We will continue to seek
feedback from educational
partners regarding the
implementation and
access of standards and a
broad course of study.
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Goal and e
Action # Identified Need(s)
Scope:
LEA-wide
3.6 Action:

Staff Training

Need:

During 22-23, 27% of teachers were new to
our school. During the first semester of this
year, 20% of teachers were new to our school.
Being a virtual independent study program our
school has unique systems and teachers need
additional training. Teachers at-will employees
and can resign at any time during the year.
Parents and students have voiced concern
when they have to change teachers in the
middle of the year. This happens when a
teacher leaves the school during the school
year. Teachers have stated they need
additional support after their initial training.

Scope:
LEA-wide

4.1 Action:
Compass

Need:

The chronic absenteeism data shows the
student group of socioeconomically
disadvantaged (11.7%) is higher than all
students, 8.7%. The attendance rate of

How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Provided on an LEA-wide or Schoolwide Basis Effectiveness

Specific support will be provided to teachers who  Progress will be monitored
are new to our school, as well as, new teachers through teacher turnover

and administrators. rate and percentage of
This action is designed to ensure teachers are new hires each year as
prepared to provide support to unduplicated pupils, well as the percentage of
however, it is being provided on a LEA basis fully credentialed and
because all student groups will benefit from high- | appropriately assigned
quality teachers who are fully credentialed and teachers. The school will
appropriately assigned. also investigate the

possible of collecting data
on why teacher resign.
We will continue to seek
feedback from educational

partners.
Students who are having difficulty meeting Progress will be monitored
enrollment requirements due to a lack of by the chronic
engagement with the school will receive support | absenteeism and
from the Compass team. attendance rates and

This action is focused on improving the attendance | educational partner
rate and lowering the chronic absenteeism rate for feedback.
socioeconomically disadvantaged and attendance

rate for English Learners; however, it will also
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Goal and

Action # Identified Need(s)

English learners, 97.4%, is lower than all
students, 96.1%.

Educational partner feedback was collected,
91.6% of families said ensuring students
attend school is a priority (high or medium).

Scope:
LEA-wide

5.2 Action:

Guidance Program

Need:

Both the graduation rate of all students
(68.6%) and socioeconomically disadvantaged
(69%) are low and significantly below the state
average for all students (86.4%) and
socioeconomically disadvantaged (83.7%).
The course pass rate for all students is 76%,
the student group of English learners is 70%,
and socioeconomically disadvantaged is 73%.
The credit sufficiency for English learners
(71%) and socioeconomically disadvantaged
(70%) are below all students (73%).
Educational partner feedback was collected,
91% of families said reducing the ratio
between counselors and students is a priority
(high or medium) and 97% said ensuing
student graduation is a high priority.

Scope:

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

benefit all students who are not participating in
school.

The guidance program ensures student graduate
on time.

This action will create an opportunity to
significantly increase the graduation rate for
socioeconomically disadvantaged students
because it is designed to address their identified
needs. However, this action is provided on an
LEA-wide basis to maximize its impact on

increasing overall graduation rate for all students.

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Metric(s) to Monitor
Effectiveness

The effectiveness of the
action will be monitored
with graduation rate, credit
sufficiency, course pass
rate, and feedback from
educational partners.
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Goal and How the Action(s) Address Need(s) and Why itis  Metric(s) to Monitor

Identified Need(s)

Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
LEA-wide
5.3 Action: Offer ELA and Math remediation courses. The effectiveness of the
Math/ELA Intervention This action will create an opportunity to action will be monitored
significantly increase the graduation rate, and with graduation rate, credit
Need: credit sufficiency for socioeconomically sufficiency, course pass

High school students can not graduate without | disadvantaged students and credit sufficiency for | rate, and feedback from
completing math and ELA courses. Both the English learners because it is designed to address |educational partners.
graduation rate of all students (68.6%) and their identified needs. However, this action is

socioeconomically disadvantaged (69%) are | provided on an LEA-wide basis to maximize its

low and significantly below the state average impact on increasing the graduation rate and credit

for all students (86.4%) and socioeconomically | sufficiency for all students.

disadvantaged (83.7%). The course pass rate

for all students is 76%, the student group of

English learners is 70%, and

socioeconomically disadvantaged is 73%. The

credit sufficiency for English learners (71%)

and socioeconomically disadvantaged (70%)

are below all students (73%)

Educational partner feedback was collected,

90% of families said ELA and Math

remediation courses are a priority (high or

medium).

Scope:
LEA-wide
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Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

Goal and Identified Need(s) How the Action(s) are Designed to Address Metric(s) to Monitor
Action # Need(s) Effectiveness
1.3 Action: The school will increase the percentage of English | Ongoing progress will be
English Language Support learners who make progress toward English monitored through
proficiency and who demonstrate proficiency on California state standards-
Need: the ELPAC with a Level 4 through ELD standards- |aligned formative and
English learners (EL) increased in English based curriculum, supplemental programs to summative assessments,
language proficiency by 23.8%, however, EL | target EL students' specific language needs at as well as Educational
decreased in both ELA and math. EL is tiers 2 and 3, and ongoing professional Partner Feedback
making progress in English language development for staff. In addition, we will increase | (including the Annual EL
development, signaling a need for an increase | the percentage of EL students' demonstrating Needs Assessment
in Integrated ELD actions and improved proficiency in Math and ELA on the CAASPP Survey). In addition, the
monitoring and intervention for Reclassified to |through elevated professional development for all | Summative ELPAC, ELA
Fluent English Proficient (RFEP) students. Integrated ELD teachers, and supplemental and Math CAASPP, and
15% of EL Needs Assessment surveys for the programs to target EL students' specific content the annual EL
2023-2024 school year indicated a need for area needs at tiers 2 and 3. Reclassification Rate will
improved Math and ELA support for EL be used to measure
students. overall progress.
Educational partner feedback was collected,
75% of families said support for English
learners to attain proficiency.
Scope:
Limited to Unduplicated Student Group(s)
1.7 Action: The school will increase the percentage of English |Progress will be monitored
Instructional Intervention Learners and socioeconomically disadvantaged through the school's
students demonstrating proficiency in ELA and reading and math
Need: Math, as measured by the CAASPP. This will be  assessments (Star360).

The CAASPP data shows the student groups | accomplished through direct support from teachers | Effectiveness will be
of socioeconomically disadvantaged (29 below | to target students' specific content area needs at | measured by CAASPP,
standard) and English learners (87.6 below tiers 2 and 3 in ELA and Math. Star360 data, and
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Goal and
Action #

21

Identified Need(s) How the Action(s) are Designed to Address

Need(s)

standard) are below all students (13.6 below
standard) in ELA. Students with disabilities are
indicated Red on the Dashboard and is 104
points below standard in ELA. The CAASPP
data also shows the student groups of
socioeconomically disadvantaged (81.8 below
standard) and English learners (105.3 below
standard) are below all students (67.5 below
standard) in math.

Educational partner feedback was collected,
88% of families said additional instructional
support through interventions is a priority (high
or medium).

Scope:
Limited to Unduplicated Student Group(s)

Action: Interpreter and translation services will be
provided directly to ELs and their parents.

English Language Services

Need:

The home language of all English learners and
those EL reclassified is 10.1% Spanish and
13.9% of families speak a language other than
English.

Parent and staff feedback has indicated that
interpreter and translation services are a need.
Parents need these services to be effective
learning coaches for their students and
teachers need them to fully support the
parent/learning coach.

Scope:

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Metric(s) to Monitor
Effectiveness

Educational Partner
Feedback

We will monitor progress
through feedback from
staff and families.
Effectiveness will be
measured through the
Parent Participation in
Programs for Unduplicated
Pupils local indicator on
the Dashboard.
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Goal and
Action #

How the Action(s) are Designed to Address

Identified Need(s) Need(s)

Limited to Unduplicated Student Group(s)

31 Action: An internet subsidy will be provided to any
Student ISP socioeconomically disadvantaged family that
requests it. This will allow all students to maintain
Need: internet access.
Students need the internet to maintain access
to all standards-aligned instructional materials
and class sessions.
Educational partner feedback was collected,
93% of families said providing an internet
subsidy for socioeconomically disadvantaged
families is a priority (high or medium). When a
student doesn't complete work or attend an
online class, teacher sometimes find that is
because the student doesn't have internet
access.

Scope:
Limited to Unduplicated Student Group(s)

4.2 Action: Teachers will monitor and follow up with students
Attendance Intervention not completing assignments and attending class.

Need:

The chronic absenteeism data shows the
student group of socioeconomically
disadvantaged (11.7%) is higher than all
students, 8.7%. The attendance rate of
English learners, 97.4%, is lower than all
students, 96.1%.

Educational partner feedback was collected,
91.6% of families said ensuring students
attend school is a priority (high or medium).

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

Metric(s) to Monitor
Effectiveness

Progress will be monitored
through educational
partner feedback, internet
subsidy requests, and the
Dashboard local indicator
of implementation of state
academic standards.

Progress will be monitored
by the chronic
absenteeism and
attendance rates and
educational partner
feedback.
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Goal and Identified Need(s) How the Action(s) are Designed to Address Metric(s) to Monitor
Action # Need(s) Effectiveness
Scope:
Limited to Unduplicated Student Group(s)
5.1 Action: Transcripts from non-U.S. schools are evaluated. 'We will monitor progress
Transcript Evaluation Service through feedback from

staff and families.
Need:
Students who transfer to our school from
another country will be placed in the correct
courses if their foreign transcript is evaluated
and converted to CA courses.
Parent and staff feedback has indicated this is
needed.

Scope:
Limited to Unduplicated Student Group(s)

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

Socioeconomic Disadvantaged (SED) and English learner (EL) students have a disproportionately lower rates of achievement than all
students. To address the need to increase achievement with SED and EL students, the school will implement academic interventions (Goal:
Increase Student Achievement and Proficiency, 1.7). The school could implement this action by hiring additional staff to provide academic
interventions for these students, which, based on the current pay scale, the school estimates the cost to $266,179. Instead, the school
chooses to utilize a portion of the existing staff time to provide the intervention to unduplicated students. The estimated cost was divided by
the amount of LCFF funding identified in the Total Planned Expenditures Table, and the quotient was converted to a percentage. This
percentage is the Planned Percentage of Improved Services for the action.

Socioeconomic Disadvantaged (SED) and English learner (EL) students have disproportionately higher rates of chronic absenteeism than all
students. To address the need to reduce chronic absenteeism and increase student engagement with our SED and EL students, the school
will implement attendance interventions (Goal: Decrease Chronic Absenteeism Through Student Engagement, 4.2). The school could
implement this action by hiring additional staff to provide attendance support, which, based on the current pay scale, the school estimates the
cost to $262,215. Instead, the school chooses to utilize a portion of the existing staff time to provide the intervention to SED and EL students.
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The estimated cost was divided by the amount of LCFF funding identified in the Total Planned Expenditures Table, and the quotient was
converted to a percentage. This percentage is the Planned Percentage of Improved Services for the action.

Additional Concentration Grant Funding
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff

providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

N/A

Staff-to-student ratios by
type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or
less

Schools with a student concentration of greater than 55
percent

certificated staff providing
direct services to students

Staff-to-student ratio of N/A N/A
classified staff providing

direct services to students

Staff-to-student ratio of N/A N/A

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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2024-25 Total Expenditures Table

3. Projected Percentage

Total Percentage to

. 2. Projected LCFF LCFF Carryover —
1. Projected LCFF Base to Increase or Improve Increase or Improve
Supplemental and/or . . Percentage . .
LCAP Year Grant . Services for the Coming Services for the Coming
Concentration Grants (Input Percentage from
(Input Dollar Amount) (Input Dollar Amount) School Year Prior Year) School Year
P 2 divided by 1 3 + Carryover %

Totals $10,919,984 1,419,900 13.003% 1.937% 14.940%
Totals LCFF Funds Other State Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-personnel
Totals $1,233,940.18 $138,618.45 $0.00 $525,845.07 $1,898,403.70 $1,456,938.57 $441,465.13

Goal # | Action # Action Title Student Group(s) LCFF Funds Other State Funds Planned

Percentage
of Improved
Services

Federal Total
Funds Funds

Total Non- Local Funds

personnel

Contributing | Scope | Unduplicated | Location | Time Span Total
to Increased Student Personnel
Group(s)

or Improved
Services?

1 1.1 Professional English Learners Yes LEA- English All 24-25 $8,327.07 $136,478.37 $5,906.49 $74,208.64 $64,690.31 $144,805
Development Foster Youth wide Learners Schools 44
Low Income Foster Youth
Low Income
1 1.2 Instructional Coaching English Learners Yes LEA- English All 24-25 $131,556.0 $0.00 $131,556.08 $131,556
Foster Youth wide Learners Schools 8 .08
Low Income Foster Youth
Low Income
1 1.3 English Language English Learners Yes Limited English All 24-25 $80,313.37 $666.11 $80,979.48 $80,979.
Support to Learners Schools 48
Undupli
cated
Student
Group(
s)
1 1.4 Instructional Support English Learners Yes LEA- English All 24-25 $61,179.04 $13,345.38 $9,270.95 $11,527.87 $53,725.60 $74,524. 0%
Foster Youth wide Learners Schools 42
Low Income Foster Youth
Low Income
1 1.5 Career & Technical English Learners Yes LEA- English All 24-25 $100,321.4 $2,693.74 $92,839.82 $10,175.37 $103,015
Education (CTE) Foster Youth wide Learners Schools 5 19
Low Income Foster Youth  Grades
Low Income 8-12
1 1.6 Summer School All No LEA-  English All 24-25 $27,857.59 $0.00 $541.33 $720.64 $26,595.62 $27,857.
Students with wide Learners Schools 59
Disabilities Yes Low Income
English Learners
Low Income
1 1.7 Instructional Intervention English Learners Yes Limited English All 24-25 2.44%
Low Income to Learners Schools
Undupli Low Income
cated
Student
Group(
2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma Page 62 of 100



Goal # | Action #

Action Title

Student Group(s)

Contributing | Scope

to Increased
or Improved
Services?

Unduplicated

Student
Group(s)

Location | Time Span

Total
Personnel

Total Non-
personnel

LCFF Funds

Other State Funds

Total
Funds

Planned
Percentage
of Improved

Services

Federal
Funds

Local Funds

2 21
2 2.2
2 23
3 3.1
3 3.2
3 3.3
3 3.4
3 3.5
3 3.6
4 4.1

English Language
Services

Engagement

Social Emotional
Learning, Prevention,
and Intervention

Student ISP

High Quality Teachers

Equity, Access &

Accountability

Curriculum Specialist

MKV/FY

Staff Training

Compass

English Learners

English Learners
Foster Youth
Low Income

All

Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

MKV & FY

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Yes

Yes

No

Yes

Yes

Yes

Yes

No

Yes

Yes

s)

Limited
to
Undupli
cated
Student
Group(
s)

LEA-
wide

Limited
to
Undupli
cated
Student
Group(
s)

LEA-
wide

LEA-
wide

LEA-

wide

LEA-

wide

LEA-
wide

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

English
Learners

English
Learners
Foster Youth
Low Income

Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

24-25

24-25

24-25

24-25

24-25

24-25

24-25

24-25

24-25

24-25

$0.00

$19,838.84

$50,992.17

$0.00

$541,178.1
4

$106,774.6
7

$45,619.81

$10,592.20

$32,047.72

$98,739.29

$3,539.37

$17,788.56

$4,811.69

$104,559.55

$140.27

$15,268.63

$0.00

$2,319.77

$2,473.13

$185.25

$3,539.37

$15,861.72

$104,559.55

$541,318.41

$71,743.35

$45,619.81

$32,047.72

$32,182.26

$2,056.29

$24,631.91

$3,539.3
7

$21,765.68 $37,627.

40

$53,747.57 $55,803.

86

$104,559
.55

$541,318 0%
41

$25,668.04 $122,043
.30

$45,619.
81

$12,911.97 $12,911.

97

$34,520.
85

$2,473.13

$66,742.28 $98,924.

54
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Goal # | Action # Action Title

Student Group(s)

Total
Personnel

Total Non- LCFF Funds Other State Funds

personnel

Contributing | Scope

to Increased

or Improved
Services?

Unduplicated | Location | Time Span
Student
Group(s)

4 4.2
5 5.1
5 5.2
5 5.3
5 5.4
5 5.5

Attendance Intervention

Transcript Evaluation
Service

Guidance Program

Math/ELA Intervention

A-G Completion

Math Coaches

English Learners
Low Income

English Learners

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

All

All

Yes

Yes

Yes

Yes

No

No

Limited
to
Undupli
cated
Student
Group(
s)

Limited
to
Undupli
cated
Student
Group(
s)

LEA-
wide

LEA-
wide

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

English
Learners
Low Income

English
Learners

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

All
Schools

All
Schools

All
Schools
High
School

All
Schools
Grades
8-12

All
Schools
High
School

All
Schools
High
School

24-25

24-25

24-25

24-25

24-25

24-25

$0.00

$85,945.43

$41,566.48

$14,089.22

$0.00

$811.43

$0.00

$0.00

$11,383.88

$125,000.00

$811.43

$54,117.76

$11,044.65

$25,473.10

Local Funds Federal Total Planned
Funds Funds Percentage
of Improved
Services
2.40%
$811.43
$31,827.67 $85,945.
43
$30,521.83 $41,566.
48
$25,473.
10
$125,000.0 $125,000
0 .00
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2024-25 Contributing Actions Table

1. Projected 2. Projected 3. Projected LCFF Total 4. Total 5. Total Planned
LCFF Base LCFF Percentage to | Carryover — | Percentage to Planned Planned Percentage to
Grant Supplemental | Increase or Percentage Increase or Contributing | Percentage of | Increase or
and/or Improve (Percentage Improve Expenditures Improved Improve
Concentration | Services for from Prior Services for | (LCFF Funds) Services Services for To_lt_alseby Tolt:auInIa(:FF
Grants the Coming Year) the Coming (%) the Coming yp
School Year School Year School Year
(2 divided by (3 + Carryover (4 divided by
1
$10,919,984 1,419,900 13.003% 1.937% 14.940% $1,233,940.18 4.840% 16.140 % Total: $1,233,940.18
LEA-wide
Total: $1,044,050.35
Limited Total:  $189,889.83
Schoolwide
Total: i
Contributing to Plar_med Planned
. Expenditures for
. . . Increased or Unduplicated . o Percentage of
Action # Action Title Location Contributing
Improved Student Group(s) . Improved
. Actions (LCFF - o
Services? Services (%)
1 1.1 Professional Development Yes LEA-wide English Learners  All Schools $5,906.49
Foster Youth
Low Income
1 1.2 Instructional Coaching Yes LEA-wide English Learners  All Schools $131,556.08
Foster Youth
Low Income
1 1.3 English Language Support Yes Limited to English Learners  All Schools $80,979.48
Unduplicated
Student Group(s)
1 1.4 Instructional Support Yes LEA-wide English Learners  All Schools $9,270.95 0%
Foster Youth
Low Income
1 1.5 Career & Technical Yes LEA-wide English Learners  All Schools $92,839.82
Education (CTE) Foster Youth Grades 8-12
Low Income
1 1.6 Summer School Yes LEA-wide English Learners $541.33
Low Income
1 1.7 Instructional Intervention Yes Limited to English Learners  All Schools 2.44%
Unduplicated Low Income
Student Group(s)
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Planned
Expenditures for
Contributing

Planned
Percentage of
Improved

Contributing to
Increased or
Improved

Unduplicated

Goal | Action # Student Group(s)

Action Title Location

Scope

Services?

Actions (LCFF

Services (%)

2 21
2 2.2
3 3.1
3 3.2
3 3.3
3 3.4
3 3.6
4 4.1
4 4.2
5 5.1
5 5.2
5 5.3

English Language Services

Engagement

Student ISP

High Quality Teachers

Equity, Access &

Accountability

Curriculum Specialist

Staff Training

Compass

Attendance Intervention

Transcript Evaluation

Service

Guidance Program

Math/ELA Intervention

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Limited to
Unduplicated
Student Group(s)

LEA-wide

Limited to
Unduplicated
Student Group(s)

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

Limited to
Unduplicated
Student Group(s)

Limited to
Unduplicated
Student Group(s)

LEA-wide

LEA-wide

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

English Learners

English Learners
Foster Youth
Low Income

Low Income

English Learners
Foster Youth
Low Income
English Learners
Foster Youth
Low Income
English Learners
Foster Youth
Low Income
English Learners
Foster Youth
Low Income
English Learners
Foster Youth
Low Income
English Learners
Low Income

English Learners

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

High School

All Schools
Grades 8-12

Funds)
$3,539.37

$15,861.72

$104,559.55

$541,318.41

$71,743.35

$45,619.81

$32,047.72

$32,182.26

$811.43

$54,117.76

$11,044.65

0%

2.40%

Page 66 of 100



2023-24 Annual Update Table

Last Year's .
Total Planned el Est_lmated
Totals ) Expenditures
Expenditures (Total Funds)
Total Funds
Totals $1,171,745.79 $1,264,009.00
Last Year's |Last Year's Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal # # or Improved Services? Expenditures Expenditures
Input Total Funds
1 1.1 Professional Development Yes $106,644.00 138,133
1 1.2 Assessments Yes $9,434.38 9,434
1 1.3 Academic Administrator Yes $14,805.00 17,612
1 1.4 English Learner Support Yes $51,579.44 53,606
1 1.6 Instructional Coaches Yes $78,840.00 83,304
1 1.7 Summer School Yes $26,310.00 31,720
1 1.8 Career & Technical Education Yes $88,922.00 65,666
(CTE)
1 1.9 Instructional Support Yes $92,321.18 83,531
2 2.2 English Language Services Yes $1,342.00 1,120
2 2.3 Engagement Yes $45,961.00 46,218
2 2.5 Social Emotional Learning, No $47,840.00 52,145

Prevention, and Intervention
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Last Year's |Last Year's Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal # # or Improved Services? Expenditures Expenditures
Total Funds Input Total Funds

3 3.1 Student ISP Reimbursement Yes $77,097.00 95,248
3 3.2 Teachers Yes $73,084.00 177,576
3 3.3 Accountability Yes $31,164.57 35,179
3 34 Curriculum Specialists Yes $29,472.00 31,462
3 3.5 McKinney Vento/Foster Youth No $14,758.00 11,780
Support
3 3.6 New Teacher Training Yes $16,737.00 13,316
3 3.7 HS Scheduling Yes $8,203.00 8,266
4 41 Compass Yes $84,565.00 86,215
4 4.2 Attendance Interventions Yes
5 5.1 Graduation Coaches Yes $45,195.00 44,981
5 5.2 Transcript Evaluation Service Yes $448.00 648
5 5.3 Guidance Program Yes $13,668.22 14,494
5 5.4 Math Coaches No $100,000.00
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Last Year's |Last Year's Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual

Goal # # or Improved Services? Expenditures Expenditures
Input Total Funds

5 5.5 Math/ELA Intervention Yes $100,518.00 139,012

5 5.6 A-G Completion No $12,837.00 23,343
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2023-24 Contributing Actions Annual Update Table

6. Estimated 7. Total Estimated Difference
LCFF Expenditures for | Between Planned

Supplemental 4. Total Planned Contributing and Estimated

Expenditures for

Concentration Expenditures (LCFF Funds) Contributing
Grants (LCFF Funds) Actions

(Input Dollar (Subtract 7 from
Amount

$1,211,174

5. Total Planned
Percentage of
Improved
Services (%)

Difference

. Between Planned
8. Total Estimated and Estimated

Percentage of Percentage of

Improved
. Improved
Services -
Services

0,
(%) (Subtract 5 from

and/or Contributing Actions

$571,684.79 $595,338.01 ($23,653.22) 6.980% 6.950% -0.030%

Last Year's Planned | Estimated Actual

Expenditures for Expenditures for | Planned Percentage AT 20 AR

Contributing to Percentage of

Prior Action/Service Title Increased or Contributing Contributing of Improved Improved Services
Goal # | Action # Improved Services? Actions (LCFF Actions Services P
(Input Percentage)
1 1.1 Professional Development Yes $29,165.00 $24,554.64
1 1.2 Assessments Yes $9,434.38 $14,753.91
1 1.3 Academic Administrator Yes $14,805.00 $14,095.97
1 14 English Learner Support Yes $51,579.44 $54,456.28
1 1.6 Instructional Coaches Yes $78,840.00 $85,371.94
1 1.7 Summer School Yes $9,181.00 $8,475.18
1 1.8 Career & Technical Education Yes $62,208.00 $56,492.35
(CTE)

1 1.9 Instructional Support Yes $18,000.18 $11,892.01 1.20% 1.84%
2 2.2 English Language Services Yes $1,342.00 $1,567.50
2 2.3 Engagement Yes $10,200.00 $11,315.37
3 3.1 Student ISP Reimbursement Yes $77,097.00 $103,113.66
3 3.2 Teachers Yes $73,084.00 $49,000.74 4.83% 3.42%
3 33 Accountability Yes $21,273.57 $41,675.68

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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Estimated Actual
Expenditures for

Last Year's Planned
Expenditures for

Estimated Actual
Percentage of

Contributing to Planned Percentage

Goal# | Action# | oo T roved Services?|  Actions (LOFF | Actions. “Services | Improved Services
Input LCFF Funds

3 34 Curriculum Specialists Yes $29,472.00 $33,264.91

3 3.6 New Teacher Training Yes $16,737.00 $13,296.29

3 3.7 HS Scheduling Yes $6,701.00 $5,122.72

4 4.1 Compass Yes $22,843.00 $25,510.61

4 4.2 Attendance Interventions Yes .95% 1.69%
5 5.1 Graduation Coaches Yes $11,856.00 $12,787.48

5 5.2 Transcript Evaluation Service Yes $448.00 $507.69

5 5.3 Guidance Program Yes $13,668.22 $15,058.95

5 5.5 Math/ELA Intervention Yes $13,750.00 $13,024.13

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma
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2023-24 LCFF Carryover Table

10. Total

6. Estimated Percentage to 7. Total 8. Total

9. Estimated Actual LCFF LCFF Carryover Increase or Estimated Estimated

Supplemental | — Percentage

Actual LCFF

Base Grant

(Input Dollar
Amount)

Improve Actual Actual

and/or (Percentage
Concentration | from Prior Year)
Grants

Current School | for Contributing Improved
Year Actions Services
(6 divided by 9 +| (LCFF Funds) (%)
Carryover %

$9,449,002 $1,211,174 2.37% 15.188% $595,338.01 6.950%

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma

11. Estimated

Percentage of

Services for the | Expenditures | Percentage of Increased or

(7 divided by 9,

12. LCFF
Carryover —
Dollar Amount
(Subtract 11
from 10 and
multiply by 9)

$183,071.70

13. LCFF
Carryover —
Percentage
(12 divided by 9)

1.937%
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Local Control and Accountability Plan Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at LCFF@cde.ca.qgov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

o Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning,
particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California School Dashboard
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and
community needs to ensure opportunities and outcomes are improved for all students.

e Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made through
meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's programs
and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to be
included in the LCAP.

o Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template sections
require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English learners, and
low-income students in proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC sections
52064[b][1] and [2]).

= NOTE: As specified in EC Section 62064(b)(1), the LCAP must provide a description of the annual goals, for all pupils and each
subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning in 2023-24, EC
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Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a numerical significance at 15
students.

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on funding
and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce
disparities in opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through
meaningful engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections
included within the LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a
tool for engaging educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2024-25, 2025-26, and 2026—-27 school years reflects statutory changes made through Senate Bill 114
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources
to respond to TK-12 student and community needs, and address any performance gaps, including by meeting its obligation to increase
or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational
partners, the LEA believes will have the biggest impact on behalf of its TK—12 students.

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information
emphasizing the purpose that section serves.
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Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the
LCAP.

Requirements and Instructions

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

Briefly describe the LEA, its schools, and its students in grades TK-12, as applicable to the LEA.

o For example, information about an LEA in terms of geography, enrollment, employment, the number and size of specific schools, recent community
challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s LCAP.

e As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the
LEA during the development process.

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of
this response.

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle:
e Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;

e Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
and/or

e Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023
Dashboard.

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.
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Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071,
52071.5, 52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical
assistance from their COE.

o Ifthe LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.”

Comprehensive Support and Improvement
An LEA with a school or schools identified for comprehensive support and improvement (CSl) under the Every Student Succeeds Act must
respond to the following prompts:

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

e |dentify the schools within the LEA that have been identified for CSI.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

o Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment, evidence-
based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSlI plan.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

e Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student and school improvement.

Engaging Educational Partners

Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes
between student groups indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities
(EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.

Requirements
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School districts and COEs: EC sections 52060(q) (California Legislative Information) and 52066(g) (California Legislative Information) specify
the educational partners that must be consulted when developing the LCAP:

Teachers,

Principals,

Administrators,

Other school personnel,

Local bargaining units of the LEA,
Parents, and

Students

A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts
and COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.

Charter schools: EC Section 47606.5(d) (California Legislative Information) requires that the following educational partners be consulted with
when developing the LCAP:

Teachers,

Principals,
Administrators,

Other school personnel,
Parents, and

Students

A charter school receiving Equity Multiplier funds must also consult with educational partners at the school generating Equity Multiplier funds
in the development of the LCAP, specifically, in the development of the required focus goal for the school.

The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite
councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals.
Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the CDE’s LCAP webpage.

Before the governing board/body of an LEA considers the adoption of the LCAP, the LEA must meet the following legal requirements:

e For school districts, see Education Code Section 52062 (California Legislative Information);

o Note: Charter schools using the LCAP as the School Plan for Student Achievement must meet the requirements of EC Section 52062(a).
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e For COEs, see Education Code Section 52068 (California Legislative Information); and

e For charter schools, see Education Code Section 47606.5 (California Legislative Information).

¢ NOTE: As a reminder, the superintendent of a school district or COE must respond, in writing, to comments received by the applicable committees
identified in the Education Code sections listed above. This includes the parent advisory committee and may include the English learner parent
advisory committee and, as of July 1, 2024, the student advisory committee, as applicable.

Instructions

Respond to the prompts as follows:
A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Complete the table as follows:
Educational Partners

Identify the applicable educational partner(s) or group(s) that were engaged in the development of the LCAP.
Process for Engagement

Describe the engagement process used by the LEA to involve the identified educational partner(s) in the development of the LCAP. At a

minimum, the LEA must describe how it met its obligation to consult with all statutorily required educational partners, as applicable to the type of

LEA.

o A sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement strategies
with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its educational partners.

e An LEA receiving Equity Multiplier funds must also include a summary of how it consulted with educational partners at schools generating Equity
Multiplier funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Describe any goals, metrics, actions, or budgeted expenditures in the LCAP that were influenced by or developed in response to the
educational partner feedback.
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o A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement
process influenced the development of the LCAP. This may include a description of how the LEA prioritized requests of educational partners within
the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.

o An LEA receiving Equity Multiplier funds must include a description of how the consultation with educational partners at schools generating Equity
Multiplier funds influenced the development of the adopted LCAP.

e For the purposes of this prompt, this may also include, but is not necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the target outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions

Inclusion of action(s) as contributing to increased or improved services for unduplicated students
Analysis of effectiveness of the specific actions to achieve the goal

Analysis of material differences in expenditures

Analysis of changes made to a goal for the ensuing LCAP year based on the annual update process
Analysis of challenges or successes in the implementation of actions

Goals and Actions

Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal must be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
must consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard, in determining whether and how to prioritize its goals within the LCAP. As previously stated, strategic planning that
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is comprehensive connects budgetary decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices
they make about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all
students, and to address and reduce disparities in opportunities and outcomes between student groups indicated by the Dashboard.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure improvement. A Focus
Goal statement will be time bound and make clear how the goal is to be measured.

o All Equity Multiplier goals must be developed as focus goals. For additional information, see Required Focus Goal(s) for LEAs Receiving
Equity Multiplier Funding below.

o Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and allows an LEA
to track performance on any metrics not addressed in the other goals of the LCAP.

Requirement to Address the LCFF State Priorities

At a minimum, the LCAP must address all LCFF priorities and associated metrics articulated in EC sections 52060(d) and 52066(d), as
applicable to the LEA. The LCFF State Priorities Summary provides a summary of EC sections 52060(d) and 52066(d) to aid in the
development of the LCAP.

Respond to the following prompts, as applicable:

Focus Goal(s)
Description

The description provided for a Focus Goal must be specific, measurable, and time bound.
e An LEA develops a Focus Goal to address areas of need that may require or benefit from a more specific and data intensive approach.

e The Focus Goal can explicitly reference the metric(s) by which achievement of the goal will be measured and the time frame according to which the
LEA expects to achieve the goal.

Type of Goal

Identify the type of goal being implemented as a Focus Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.
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Explain why the LEA has chosen to prioritize this goal.
¢ An explanation must be based on Dashboard data or other locally collected data.
o LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
o LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.

Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding
Description

LEAs receiving Equity Multiplier funding must include one or more focus goals for each school generating Equity Multiplier funding. In addition
to addressing the focus goal requirements described above, LEAs must adhere to the following requirements.

Focus goals for Equity Multiplier schoolsites must address the following:
(A) All student groups that have the lowest performance level on one or more state indicators on the Dashboard, and
(B) Any underlying issues in the credentialing, subject matter preparation, and retention of the school’s educators, if applicable.
e Focus Goals for each and every Equity Multiplier schoolsite must identify specific metrics for each identified student group, as applicable.
¢ An LEA may create a single goal for multiple Equity Multiplier schoolsites if those schoolsites have the same student group(s) performing at the
lowest performance level on one or more state indicators on the Dashboard or, experience similar issues in the credentialing, subject matter

preparation, and retention of the school’s educators.

o When creating a single goal for multiple Equity Multiplier schoolsites, the goal must identify the student groups and the performance levels on
the Dashboard that the Focus Goal is addressing; or,

o The common issues the schoolsites are experiencing in credentialing, subject matter preparation, and retention of the school’s educators, if
applicable.

Type of Goal

|dentify the type of goal being implemented as an Equity Multiplier Focus Goal.
State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain why the LEA has chosen to prioritize this goal.
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¢ An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
o LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
¢ In addition to this information, the LEA must also identify:
o The school or schools to which the goal applies

LEAs are encouraged to approach an Equity Multiplier goal from a wholistic standpoint, considering how the goal might maximize student
outcomes through the use of LCFF and other funding in addition to Equity Multiplier funds.

o Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of the LCFF, the
Expanded Learning Opportunities Program (ELO-P), the Literacy Coaches and Reading Specialists (LCRS) Grant Program, and/or the California
Community Schools Partnership Program (CCSPP).

o This means that Equity Multiplier funds must not be used to replace funding that an Equity Multiplier schoolsite would otherwise receive to
implement LEA-wide actions identified in the LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement provisions of the
ELO-P, the LCRS, and/or the CCSPP.

Note: EC Section 42238.024(b)(1) (California Legislative Information) requires that Equity Multiplier funds be used for the provision of evidence-
based services and supports for students. Evidence-based services and supports are based on objective evidence that has informed the design
of the service or support and/or guides the modification of those services and supports. Evidence-based supports and strategies are most
commonly based on educational research and/or metrics of LEA, school, and/or student performance.

Broad Goal
Description

Describe what the LEA plans to achieve through the actions included in the goal.
e The description of a broad goal will be clearly aligned with the expected measurable outcomes included for the goal.
o The goal description organizes the actions and expected outcomes in a cohesive and consistent manner.

e A goal description is specific enough to be measurable in either quantitative or qualitative terms. A broad goal is not as specific as a focus goal. While
it is specific enough to be measurable, there are many different metrics for measuring progress toward the goal.

Type of Goal
|dentify the type of goal being implemented as a Broad Goal.

State Priorities addressed by this goal.
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Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA developed this goal and how the actions and metrics grouped together will help achieve the goal.

Maintenance of Progress Goal
Description

Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals in the LCAP.
o Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP.

e The state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has determined
to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.

Type of Goal

Identify the type of goal being implemented as a Maintenance of Progress Goal.
State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain how the actions will sustain the progress exemplified by the related metrics.

Measuring and Reporting Results:
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes.

o LEAs must identify metrics for specific student groups, as appropriate, including expected outcomes that address and reduce disparities in outcomes
between student groups.

¢ The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year, as applicable to the type of LEA.

o To the extent a state priority does not specify one or more metrics (e.g., implementation of state academic content and performance standards), the

LEA must identify a metric to use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the
relevant local indicator self-reflection tools within the Dashboard.
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o Required metrics for LEA-wide actions: For each action identified as 1) contributing towards the requirement to increase or improve services for
foster youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide basis, the LEA
must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services section,
however the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the action(s) that the
metric(s) apply to.

e Required metrics for Equity Multiplier goals: For each Equity Multiplier goal, the LEA must identify:
o The specific metrics for each identified student group at each specific schoolsite, as applicable, to measure the progress toward the goal, and/or

o The specific metrics used to measure progress in meeting the goal related to credentialing, subject matter preparation, or educator retention at
each specific schoolsite.

Complete the table as follows:
Metric #

o Enter the metric number.
Metric

¢ Identify the standard of measure being used to determine progress towards the goal and/or to measure the effectiveness of one or more actions
associated with the goal.

Baseline
o Enter the baseline when completing the LCAP for 2024-25.

o Use the most recent data associated with the metric available at the time of adoption of the LCAP for the first year of the three-year plan.
LEAs may use data as reported on the 2023 Dashboard for the baseline of a metric only if that data represents the most recent available data
(e.g., high school graduation rate).

o Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS.

o Indicate the school year to which the baseline data applies.
o The baseline data must remain unchanged throughout the three-year LCAP.

= This requirement is not intended to prevent LEAs from revising the baseline data if it is necessary to do so. For example, if an LEA
identifies that its data collection practices for a particular metric are leading to inaccurate data and revises its practice to obtain
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accurate data, it would also be appropriate for the LEA to revise the baseline data to align with the more accurate data process and
report its results using the accurate data.

» If an LEA chooses to revise its baseline data, then, at a minimum, it must clearly identify the change as part of its response to the
description of changes prompt in the Goal Analysis for the goal. LEAs are also strongly encouraged to involve their educational
partners in the decision of whether or not to revise a baseline and to communicate the proposed change to their educational partners.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a new baseline each year, as applicable.
Year 1 Outcome

¢ When completing the LCAP for 2025-26, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may provide the Year 1 Outcome when completing the LCAP for both
2025-26 and 2026—-27 or may provide the Year 1 Outcome for 2025-26 and provide the Year 2 Outcome for 2026-27.

Year 2 Outcome
o When completing the LCAP for 2026-27, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may identify the Year 2 Outcome as not applicable when completing
the LCAP for 2026—27 or may provide the Year 2 Outcome for 2026-27.

Target for Year 3 Outcome

o When completing the first year of the LCAP, enter the target outcome for the relevant metric the LEA expects to achieve by the end of the three-year
LCAP cycle.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a Target for Year 1 or Target for Year 2, as
applicable.

Current Difference from Baseline

¢ When completing the LCAP for 2025-26 and 202627, enter the current difference between the baseline and the yearly outcome, as applicable.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP will identify the current difference between the baseline and
the yearly outcome for Year 1 and/or the current difference between the baseline and the yearly outcome for Year 2, as applicable.
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Timeline for school districts and COEs for completing the “Measuring and Reporting Results” part of the Goal.

Target for Year 3 Current Difference

Metric Baseline Year 1 Outcome Year 2 Outcome )
Outcome from Baseline

Enter information in
this box when
completing the LCAP
for 2025-26 and
2026-27. Leave blank
until then.

Enter information in Enter information in Enter information in | Enter information in | Enter information in
this box when this box when this box when this box when this box when
completing the LCAP | completing the LCAP | completing the LCAP ' completing the LCAP | completing the LCAP
for 2024-25 or when | for 2024-25 or when | for 2025-26. Leave | for 2026-27. Leave | for 2024-25 or when
adding a new metric. | adding a new metric. | blank until then. blank until then. adding a new metric.

Goal Analysis:
Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective towards
achieving the goal. “Effective” means the degree to which the planned actions were successful in producing the target result. Respond to the
prompts as instructed.

Note: When completing the 2024—-25 LCAP, use the 2023—24 Local Control and Accountability Plan Annual Update template to complete the
Goal Analysis and identify the Goal Analysis prompts in the 202425 LCAP as “Not Applicable.”

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

e Describe the overall implementation of the actions to achieve the articulated goal, including relevant challenges and successes
experienced with implementation.

o Include a discussion of relevant challenges and successes experienced with the implementation process.

o This discussion must include any instance where the LEA did not implement a planned action or implemented a planned action in
a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.
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A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

e Describe the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. “Effectiveness” means
the degree to which the actions were successful in producing the target result and “ineffectiveness” means that the actions did not
produce any significant or targeted result.

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.

o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics
is working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include
multiple actions and metrics that are not closely associated.

o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-year period.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a
three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action and must include a
description of the following:

The reasons for the ineffectiveness, and

How changes to the action will result in a new or strengthened approach.

Actions:
Complete the table as follows. Add additional rows as necessary.

Action #

e Enter the action number.
Title

e Provide a short title for the action. This title will also appear in the action tables.
Description

e Provide a brief description of the action.
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o For actions that contribute to meeting the increased or improved services requirement, the LEA may include an explanation of how each
action is principally directed towards and effective in meeting the LEA's goals for unduplicated students, as described in the instructions for
the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

o As previously noted, for each action identified as 1) contributing towards the requirement to increase or improve services for foster youth,
English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide basis, the LEA must
identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services section;
however, the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the action(s) that the
metric(s) apply to.

Total Funds

o Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in the action
tables.

Contributing

¢ Indicate whether the action contributes to meeting the increased or improved services requirement as described in the Increased or Improved
Services section using a “Y” for Yes or an “N” for No.

o Note: for each such contributing action, the LEA will need to provide additional information in the Increased or Improved Services section to

address the requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496 in the Increased or Improved Services section of
the LCAP.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant foster youth student subgroup are
encouraged to include specific actions in the LCAP designed to meet needs specific to foster youth students.

Required Actions
e LEAs with 30 or more English learners and/or 15 or more long-term English learners must include specific actions in the LCAP related to, at a
minimum:
o Language acquisition programs, as defined in EC Section 306, provided to students, and

o Professional development for teachers.

o If an LEA has both 30 or more English learners and 15 or more long-term English learners, the LEA must include actions for both English
learners and long-term English learners.

o LEAs eligible for technical assistance pursuant to EC sections 47607.3, 52071, 52071.5, 52072, or 52072.5, must include specific actions within the

LCAP related to its implementation of the work underway as part of technical assistance. The most common form of this technical assistance is
frequently referred to as Differentiated Assistance.
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o LEAs that have Red Dashboard indicators for (1) a school within the LEA, (2) a student group within the LEA, and/or (3) a student group within any
school within the LEA must include one or more specific actions within the LCAP:

o The specific action(s) must be directed towards the identified student group(s) and/or school(s) and must address the identified state
indicator(s) for which the student group or school received the lowest performance level on the 2023 Dashboard. Each student group and/or
school that receives the lowest performance level on the 2023 Dashboard must be addressed by one or more actions.

o These required actions will be effective for the three-year LCAP cycle.

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students as defined in EC Section 42238.02 in
grades TK—12 as compared to all students in grades TK-12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose
meet regulatory requirements. Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader
understanding of educational partners to facilitate their ability to provide input. An LEA’s description in this section must align with the actions
included in the Goals and Actions section as contributing.

Please Note: For the purpose of meeting the Increased or Improved Services requirement and consistent with EC Section 42238.02, long-term
English learners are included in the English learner student group.

Statutory Requirements

An LEA is required to demonstrate in its LCAP how it is increasing or improving services for its students who are foster youth, English learners,
and/or low-income, collectively referred to as unduplicated students, as compared to the services provided to all students in proportion to the
increase in funding it receives based on the number and concentration of unduplicated students in the LEA (EC Section 42238.07[a][1], EC
Section 52064[b][8][B]; 5 CCR Section 15496[a]). This proportionality percentage is also known as the “minimum proportionality percentage” or
“‘MPP.” The manner in which an LEA demonstrates it is meeting its MPP is two-fold: (1) through the expenditure of LCFF funds or through the
identification of a Planned Percentage of Improved Services as documented in the Contributing Actions Table, and (2) through the explanations
provided in the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

To improve services means to grow services in quality and to increase services means to grow services in quantity. Services are increased or
improved by those actions in the LCAP that are identified in the Goals and Actions section as contributing to the increased or improved services
requirement, whether they are provided across the entire LEA (LEA-wide action), provided to an entire school (Schoolwide action), or solely
provided to one or more unduplicated student group(s) (Limited action).

Therefore, for any action contributing to meet the increased or improved services requirement, the LEA must include an explanation of:

¢ How the action is increasing or improving services for the unduplicated student group(s) (Identified Needs and Action Design), and
¢ How the action meets the LEA's goals for its unduplicated pupils in the state and any local priority areas (Measurement of Effectiveness).
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LEA-wide and Schoolwide Actions
In addition to the above required explanations, LEAs must provide a justification for why an LEA-wide or Schoolwide action is being provided to
all students and how the action is intended to improve outcomes for unduplicated student group(s) as compared to all students.

o Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation as to
how, are not sufficient.

o Further, simply stating that an LEA has a high enroliment percentage of a specific student group or groups does not meet the increased or improved
services standard because enrolling students is not the same as serving students.

For School Districts Only

Actions provided on an LEA-wide basis at school districts with an unduplicated pupil percentage of less than 55 percent must also
include a description of how the actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state
and any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Actions provided on a Schoolwide basis for schools with less than 40 percent enroliment of unduplicated pupils must also include a
description of how these actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and
any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Requirements and Instructions
Complete the tables as follows:

Total Projected LCFF Supplemental and/or Concentration Grants
e Specify the amount of LCFF supplemental and concentration grant funds the LEA estimates it will receive in the coming year based on the number
and concentration of foster youth, English learner, and low-income students. This amount includes the Additional 15 percent LCFF Concentration
Grant.
Projected Additional 15 percent LCFF Concentration Grant

o Specify the amount of additional LCFF concentration grant add-on funding, as described in EC Section 42238.02, that the LEA estimates it will
receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year

o Specify the estimated percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to
all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage
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o Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage is not identified in the LCFF Carryover
Table, specify a percentage of zero (0.00%).

LCFF Carryover — Dollar

e Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not identified in the LCFF Carryover
Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year

o Add the Projected Percentage to Increase or Improve Services for the Coming School Year and the Proportional LCFF Required Carryover
Percentage and specify the percentage. This is the LEA’s percentage by which services for unduplicated pupils must be increased or improved as
compared to the services provided to all students in the LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).

Required Descriptions:

LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the
unduplicated student group(s).

If the LEA has provided this required description in the Action Descriptions, state as such within the table.

Complete the table as follows:

Identified Need(s)

Provide an explanation of the unique identified need(s) of the LEA’s unduplicated student group(s) for whom the action is principally directed.

An LEA demonstrates how an action is principally directed towards an unduplicated student group(s) when the LEA explains the need(s),
condition(s), or circumstance(s) of the unduplicated student group(s) identified through a needs assessment and how the action addresses
them. A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner
feedback.

How the Action(s) are Designed to Address Need(s) and Why it is Provided on an LEA-wide or Schoolwide Basis

Provide an explanation of how the action as designed will address the unique identified need(s) of the LEA’s unduplicated student group(s) for
whom the action is principally directed and the rationale for why the action is being provided on an LEA-wide or schoolwide basis.

o As stated above, conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further
explanation as to how, are not sufficient.
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o Further, simply stating that an LEA has a high enroliment percentage of a specific student group or groups does not meet the increased or improved
services standard because enrolling students is not the same as serving students.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).
Note for COEs and Charter Schools: In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

If the LEA has provided the required descriptions in the Action Descriptions, state as such.
Complete the table as follows:
Identified Need(s)

Provide an explanation of the unique need(s) of the unduplicated student group(s) being served identified through the LEA’s needs assessment.
A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback.

How the Action(s) are Designed to Address Need(s)

Provide an explanation of how the action is designed to address the unique identified need(s) of the unduplicated student group(s) being
served.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

e For each action with an identified Planned Percentage of Improved Services, identify the goal and action number and describe the methodology that
was used.

e When identifying a Planned Percentage of Improved Services, the LEA must describe the methodology that it used to determine the contribution of

the action towards the proportional percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that
the LEA estimates it would expend to implement the action if it were funded.
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o Forexample, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning providers know what
targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring additional staff to collect and analyze
data and to coordinate supports for students, which, based on the LEA’s current pay scale, the LEA estimates would cost $165,000. Instead, the LEA
chooses to utilize a portion of existing staff time to analyze data relating to students who are foster youth. This analysis will then be shared with site
principals who will use the data to coordinate services provided by instructional assistants and expanded learning providers to target support to
students. In this example, the LEA would divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Total Planned
Expenditures Table and then convert the quotient to a percentage. This percentage is the Planned Percentage of Improved Services for the action.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enroliment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:
o An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not applicable.

¢ Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number of staff
who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.

¢ An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as a single-school
LEA or an LEA that only has schools with an enroliment of unduplicated students that is greater than 55 percent, must describe how it is using the
funds to increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at
selected schools and the criteria used to determine which schools require additional staffing support.

¢ In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with an
enroliment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing direct
services to students at a school with an enrollment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

¢ Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that is 55
percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration of unduplicated
students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.
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o The staff-to-student ratio must be based on the number of full-time equivalent (FTE) staff and the number of enrolled students as counted on
the first Wednesday in October of each year.

o Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of
unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of FTE staff and the number of enrolled students as counted on the first Wednesday
in October of each year.

Action Tables

Complete the Total Planned Expenditures Table for each action in the LCAP. The information entered into this table will automatically populate
the other Action Tables. Information is only entered into the Total Planned Expenditures Table, the Annual Update Table, the Contributing
Actions Annual Update Table, and the LCFF Carryover Table. The word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.
The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:

e Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

e Table 2: Contributing Actions Table (for the coming LCAP Year)

e Table 3: Annual Update Table (for the current LCAP Year)

e Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)

e Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2024-25 LCAP, 2024-25 will be the coming LCAP Year and 2023-24 will be the current LCAP Year.

Total Planned Expenditures Table
In the Total Planned Expenditures Table, input the following information for each action in the LCAP for that applicable LCAP year:

e LCAP Year: Identify the applicable LCAP Year.

e 1. Projected LCFF Base Grant: Provide the total amount estimated LCFF entitlement for the coming school year, excluding the
supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former
Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8).
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Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target
allowances for school districts, and County Operations Grant for COEs.

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement
calculations.

e 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants estimated on the basis of the number and concentration of unduplicated students for the coming school year.

e 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.

e LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

e Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered,; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to
the services provided to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.
e Action #: Enter the action’s number as indicated in the LCAP Goal.
e Action Title: Provide a title of the action.

e Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.

e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services requirement; OR, type “No” if the action is not included as contributing to meeting the increased or improved services
requirement.

If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.
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o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.

e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.

e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement, it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.

o Note: Equity Multiplier funds must be included in the “Other State Funds” category, not in the “LCFF Funds” category. As a
reminder, Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for
purposes of the LCFF, the ELO-P, the LCRS, and/or the CCSPP. This means that Equity Multiplier funds must not be used to
replace funding that an Equity Multiplier schoolsite would otherwise receive to implement LEA-wide actions identified in the LEA’s
LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement provisions of the ELO-P, the LCRS, and/or the
CCSPP.

e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

¢ Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated

students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
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a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale,
the LEA estimates would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating
to students who are foster youth. This analysis will then be shared with site principals who will use the data to coordinate services
provided by instructional assistants and expanded learning providers to target support to students. In this example, the LEA would
divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the
quotient to a percentage. This percentage is the Planned Percentage of Improved Services for the action.

Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:

o Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the
LCAP for the relevant LCAP year:

e 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration grants
estimated based on the number and concentration of unduplicated students in the current school year.

o Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to implement this
action, if any.
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o Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only to
unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement anticipated for
the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example implements
the action. As part of the annual update process, the LEA reviews implementation and student outcome data and determines that the action
was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews the original estimated cost for the
action and determines that had it hired additional staff to collect and analyze data and to coordinate supports for students that estimated
actual cost would have been $169,500 due to a cost of living adjustment. The LEA would divide the estimated actual cost of $169,500 by the
amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This percentage is the Estimated
Actual Percentage of Improved Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of estimated LCFF Target Entitlement for the current school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program,
the former Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section
15496(a)(8). Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic
Recovery Target allowances for school districts, and County Operations Grant for COEs. See EC sections 2574 (for COEs) and
42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement calculations.

e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
o 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column.
¢ 5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column.

¢ Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)
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o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1), converting
the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the number and
concentration of unduplicated students in the current school year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds).

7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds).

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing
Expenditures (4).

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column.

8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column.

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of Improved
Services (8).

LCFF Carryover Table
¢ 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 plus Carryover %)
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o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual LCFF Base
Grant (9) plus the LCFF Carryover — Percentage from the prior year.

¢ 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then converting the
quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

e 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

o Ifthe Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to Increase or
Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) from the
Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF Base Grant (9). This
amount is the amount of LCFF funds that is required to be carried over to the coming year.

e 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the coming LCAP
year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
November 2023

2024-25 Local Control and Accountability Plan for California Virtual Academy at Sonoma Page 100 of 100



	2024_LCFF_Budget_Overview_for_Parents_California_Virtual_Academy_@_Sonoma_20250219.pdf
	LCFF Budget Overview for Parents
	Budget Overview for the 2024-25 School Year
	Increased or Improved Services for High Needs Students in the LCAP for the 2024-25 School Year

	Update on Increased or Improved Services for High Needs Students in 2023-24


	2024_LCAP_Annual_Update_for_the_2023-24_California_Virtual_Academy_@_Sonoma_20240605.pdf
	2023–24 Local Control and Accountability Plan Annual Update
	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis

	Instructions
	Goals and Actions
	Goal(s)
	Measuring and Reporting Results
	Goal Analysis




	2024_Local_Control_and_Accountability_Plan_California_Virtual_Academy_@_Sonoma_20250219.pdf
	Local Control and Accountability Plan
	Plan Summary [2024-25]
	General Information
	Reflections: Annual Performance
	Reflections: Technical Assistance
	Comprehensive Support and Improvement
	Schools Identified
	Support for Identified Schools
	Monitoring and Evaluating Effectiveness


	Engaging Educational Partners
	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis [2023-24]
	Actions

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis [2023-24]
	Actions

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis [2023-24]
	Actions

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis [2023-24]
	Actions

	Goals and Actions
	Goal
	Measuring and Reporting Results
	Goal Analysis [2023-24]
	Actions

	Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students [2024-25]
	Required Descriptions
	LEA-wide and Schoolwide Actions
	Limited Actions
	Additional Concentration Grant Funding


	2024-25 Total Expenditures Table
	2024-25 Contributing Actions Table
	2023-24 Annual Update Table
	2023-24 Contributing Actions Annual Update Table
	2023-24 LCFF Carryover Table

	Local Control and Accountability Plan Instructions
	Introduction and Instructions
	Plan Summary
	Purpose
	Requirements and Instructions
	General Information
	Reflections: Annual Performance
	Reflections: Technical Assistance
	Comprehensive Support and Improvement
	Schools Identified
	Support for Identified Schools
	Monitoring and Evaluating Effectiveness



	Engaging Educational Partners
	Purpose
	Requirements
	Instructions
	Respond to the prompts as follows:
	Complete the table as follows:


	Goals and Actions
	Purpose
	Requirements and Instructions
	Focus Goal(s)
	Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding
	Broad Goal
	Maintenance of Progress Goal
	Measuring and Reporting Results:
	Goal Analysis:
	Actions:
	Required Actions


	Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students
	Purpose
	Statutory Requirements
	LEA-wide and Schoolwide Actions
	For School Districts Only

	Requirements and Instructions
	Required Descriptions:
	LEA-wide and Schoolwide Actions
	Limited Actions
	Additional Concentration Grant Funding


	Action Tables
	Total Planned Expenditures Table
	Contributing Actions Table
	Annual Update Table
	Contributing Actions Annual Update Table
	LCFF Carryover Table
	Calculations in the Action Tables
	Contributing Actions Table
	Contributing Actions Annual Update Table
	LCFF Carryover Table





